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Abstract

This article delves into the historical and theoretical dimensions of inequality within educational
psychology (EP) practice. From its inception, EP practice has implicitly addressed inequality, initially
focusing on malnutrition and poverty, which later transformed into concerns about innate and inherited
1Q. The article identifies two dominant articulations of inequality in EP practice: clinical assessment and
social justice. These articulations, while intertwined, highlight the evolving understanding and practices
around inequality within the field. It is argued that the clinical-assessment articulation of inequality
overlooks structural and social components of inequality in favor of individualized understandings. The
social justice articulation emphasizes identity and representational issues related to inequality. However,
our claim is, that this approach paradoxically also risks individualizing issues of inequality, thus across
both articulations, inequality often becomes a methodological concern, either for developing evidence-
based practices or for individual action by educational psychologists. This focus risks detaching inequality
from its social and historical contexts. The article argues for theoretical development and engagement to
highlight the normative, historical situatedness of EP practice and to address the risk of detaching
inequality from its social and historical conditions.
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Introduction

Within the field of educational psychology practice (EP practice)!, it is evident that inequality has
always (implicitly) been a central issue. Drawing on Fagen and Wise’s (2007) historical
introduction to school psychology in the US, Shriberg et al. (2008, p. 454) note that EP practice
was originally grounded in ‘a concern’ for ensuring equal access to education for all students.
However, this notion of equal access did not initially apply to every child. In the early days of the
profession, ’all’ students were primarily referred to as white and upper-class students (Merrell,
Erwin & Gimbel, 2012). Furthermore, the early concern for students was not rooted in a humanistic
perspective, as equal access to education historically has been linked to dominant economic and
social changes in the 19th and beginning 20th centuries:

The process of industrialisation in Western societies during the early nineteenth century produced a
complex technology and an elaborate division of labour. It became apparent in England that a socialised,
‘educated’” work force was required in order to fulfil the needs of industry and of the military machine
required by a great power. (Dessent, 2022[1978], p. 24)%.

Thus, with the birth of EP practice during a historical initiation of universal compulsory education
in many Western countries in the 19th century, the assessment of ‘appropriate’ educational
participation of students became a core task for educational psychologists (EP’s). The primary role
of EP’s was to develop techniques to separate the ‘suitable’ from the ‘unsuitable’ within the new
reality of mass education. This, in turn, placed educational inequality as a nested dilemma within
the segregating practices of EP’s, both historically and in contemporary times.

Through concepts such as e.g. ‘disproportionality’ or ‘cultural biases’, critical scholars have long
critiqued the segregating practices of EP’s for potentially reproducing patterns of inequality (see
e.g. Corcoran & Vassallo, 2024). One dominant critique focuses on the limitations of traditional
assessment and intervention approaches, which are often criticized for failing to adequately
consider cultural, racial, social, economic, and gendered issues, thereby reinforcing patterns of
educational inequality (Sullivan & Bal, 2013). Thus, while addressing issues of inequality is

In this article we use the term educational psychology practice (EP practice) for the profession of
educational psychology in both UK, US, as well as Scandinavia, despite different historical roots and
practices connected to the profession of educational psychology and therefore also different terminologies
(see the US tradition connected to ‘school psychology’ or ‘school psychology practice’ e.g. Fagan &
Delugach, 1984; Merrell, Ervin & Gimpel, 2012, the ‘profession of educational psychology’ or
‘educational psychology practice’ within a UK tradition, see e.g. Arnold & Hardy, 2013; Gillham,
2022[1978]; Leadbetter & Arnold, 2013, and ‘pedagogical psychological services’ in Scandinavian
traditions see e.g. Kirkegaard Jensen & Szulevicz, 2024; Keppe, 1983). Thus, despite important
differences in history, in societal models, in political systems, in pedagogical traditions etc. between US,
UK and Scandinavia, in relation to the question of interest in this article (inequality), we see common
patterns in the ways that inequality has historically been articulated within EP practice with important
consequences for the concrete practices (assessment, counseling etc.) around ‘inequality’ in EP practice.
See e.g. Kappe (1983) for the same analysis in a Danish contexts and Merrell, Ervin and Gimbel (2012)
in a US context.
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presented as a core issue within EP practice, the field is also criticized for its biased assessment
practices that lead toto biased outcomes that disadvantage certain student groups (Dombrowski et
al., 2022; Sabnis & Proctor, 2022; Sullivan et al., 2019).

Despite the (implicit) focus on (un)equal access to education, psychology as a discipline can, in
many ways, be said to have delegated questions regarding inequality to other professions and
disciplines. Educational research thus has a rich tradition—drawing, among others, on the theories
of Marx and Bourdieu—of thematizing how inequality operates and is reproduced both implicitly
and explicitly within the education system. Going back to psychology, psychologists have e.g.
predominantly left the study of class to sociologists, primarily treating class or ‘socioeconomic
status’ as a variable to be statistically controlled for, if considered at all (Holt & Griffin, 2005).
Furthermore, as Heojholt (2016; Hejholt & Ren Larsen, 2021) describes, when psychologists,
including educational psychologists, address issues of inequality, it is often understood within the
model of ‘intergenerational transmission’, implying an “automatic process of transfer between
children’s family backgrounds and their performance in school” (Hgjholt, 2016, p. 147). Despite
highlighting ‘complexity, interplay and interrelated meanings’ (see e.g. Markward, Dozier, Hooks
& Markward, 2000; Saltaris et al., 2004), Hajholt (2016, p. 149) argues that “the very concepts of
“transmission,” “prediction” and “mechanism” seem unchallenged and turn the interventions
toward “these individuals” living in “a stressful environment with a lack of emotional and financial
support” (p. 149). Consequently, this focus on specific ("poor’ or ’ethnic’ or ‘disadvantaged’)
individuals becomes the center of the analysis, neglecting the historical and concrete conditions in
which ‘these individuals’ are situated. As a result, psychologists have largely ignored the
historical, structural aspects within societies that contribute to maladjustment, placing greater
emphasis on individual responses to these ‘factors’.

However, this article engages with a current trend across the humanities and social sciences,
including the broader field of educational psychology: a renewed interest in issues related to
inequality, often connected to discussions around the category of class. The present article
primarily adopts European—particularly Scandinavian—and Anglo-American perspectives. It
should be noted that distinct social policy frameworks operate within these regions, which the
article does not endeavor to examine in detail. After several years in the shadows of other
categories — gender, sex, race, culture (Ostrove & Cole, 2003; Reimers, 2007; Forest, Garrison &
Kimmel, 2015) — class has reclaimed its central position in the historical discussion of inequality
in income, affiliation, health, education, democratic participation, and so forth (e.g. within
sociology see Aulenbacher & Dorre, 2019; Cheisi, 2022; Savage, 2015; within psychology, see
e.g. Day, Rickett and Woolhouse, 2020; Kiebler & Steward, 2023; Manstead, 2018, and within
education, see e.g. Noltemeyer, Mujic & Mcloughlin, 2012). More broadly, the reappearance of
class in scientific analysis is linked to a re-orientation in theoretical and philosophical thinking
arguing, that ‘the material’ and ‘the social’ are closely connected, and that the critical social
theories of the 1960s and 1970s occupied with discourse and linguistics forgot or explained the
material as either subordinated to the discursive or theorized as a consequence of the discursive
(Jensen, 2021). In this reorientation towards the material in philosophical and theoretical thinking,
Hastrup (2010) speaks, for example, of a topographical turn in anthropology, which (re)inscribes
place, geography, and materiality in scientific analyses. Furthermore, inspired by Bruno Latour
and Science and Technology Studies (STS) as well as Barad’s (2003) new materialism, the human
and social sciences speak of an ‘ontological turn’ or as Trentmann (2009) puts it, a turn towards
‘things’. The return of class is linked to these philosophical discussions.

INTERNATIONAL REVIEW OF THEORETICAL PSYCHOLOGIES « Vol. 3, No. 1 « 2026
https://tidsskrift.dk/irtp/




Articulations of Inequality in Educational Practice * 285

Among the dominant perspectives in this renewed focus on inequality is the work of economist
Thomas Piketty (2014). Piketty’s analyses underscore the escalating global inequality,
emphasizing the enduring significance of accumulated wealth from the past over current income.
In the realm of education, Piketty’s analysis echoes longstanding sociological findings that
educational achievements do not consistently lead to increased social mobility (Tarlau, 2016).
Although more indirectly, several of these insights have also gradually influenced EP practice.
Thus, despite inequality being a (implicit) perennial issue in EP, there is a growing
acknowledgment that the focus on inequality is intensifying. This trend is emphasized by Schulze
et al. (2017), who highlight the increasing momentum of the social justice agenda within
psychology, particularly in EP practice. Furthermore, recent demographic shifts, such as the rising
proportion of students from diverse ethnic backgrounds in the American education system (Weeks
& Sullivan, 2024) and numerous European educational systems (Fine-Davis & Faas, 2014),
alongside global increases in mental health issues (Hoghberg, 2021; Jacobsen, 2024.), special class
expenditures (Szulevicz et al., 2024), and school absenteeism (Kearney et al., 2022), have
refocused attention on inequality. The COVID-19 pandemic and ensuing school closures further
accentuated existing disparities among students and families, illustrating how crises exacerbate
existing inequalities (Szulevicz, 2023). These developments collectively underscore the
multifaceted reasons for the renewed emphasis on inequality, both broadly and specifically within
educational psychology and EP practice.

However, what is and has been captured in the conceptualization(s) of and practices around
inequality within the field of EP practice? And what characterizes the understandings and practices
of EPs when engaging with the issue and the modern ideal of creating equal access to education
for all children?

To our knowledge, a historical and theoretical analysis of how inequality is understood and
addressed within EP practice has not been conducted. And although several similarities can be
identified within EP practice, the field is also characterized by significant differences in both the
understanding of inequality and in how EPs should address the dynamics of inequality. Based on
a historical and theoretical analysis of the field of EP practice, we have identified two dominant
‘articulations’ (Hall, 2019[1986]) of inequality that have characterized educational psychology
practice since the field was established in the 1890s-1930s in many Western countries until now:
1) a clinical assessment articulation of inequality and 2) a social justice articulation of inequality.
These two articulations are not at all entirely detached from each other (in fact, often they
intertwine), nor are the two articulations intended to be exhaustive. Rather they serve as an
analytical division aimed at illustrating how the ideas and practices around (in)equality have been
produced and transformed within the field of EP practice and what consequences these
articulations have for the ways in which EP’s work with and around inequality within the field of
education.

Articulation as an analytical tool

The British cultural sociologist Stuart Hall uses the concept of articulation as a conceptual tool to
understand and describe how social formations are historically and socially produced (Hall, 1985,
1986, 1996). Thus, issues like inequality understood as an articulation is a way of grasping how
inequality is continuously transformed in praxis.
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In Hall’s (2019 [1986], pp. 234-235) definition,

‘articulate’ means to utter, to speak forth, to be articulate. It carries that sense of language-ing, of
expressing, etc. But we also speak of an ‘articulated’ lorry [truck]: a lorry where the front [cab] and back
[trailer] can, but need not necessarily, be connected to one another (...). An articulation is thus the form
of the connection that can make a unity of two different elements, under certain conditions (...). You
have to ask, under what circumstances can a connection be forged or made?

Hall (2019[1980], p. 197) elaborates that an articulation is a “structure” — not a “random
association”. In this, he points out an essential feature of the concept of articulation: the
relationship between different parts that together form such an articulated combination is a power
relationship — “relations of dominance and subordination” (Hall, 2019[1980], p. 197). This power
relation clarifies the conflictual tension inherent in articulations. Consequently, articulations of
inequality are both practical and normative formations. Between the lines lies Hall’s confrontation
with what he terms a ‘vulgar materialism’ (Hall, 2019[1980], 1986) — a teleological reading of
Marxism as a notion of historical laws that lead society in a particular, determined direction
(Jensen, 2012). Hall (1986) subsequently refers to this critique as “Marxism without guarantees”.
Through the concept of articulation and the discussion between “structure and practice” (with
reference to Althusser in Hall, 1985, pp. 95-96), Hall is concerned with social practice neither as
a predetermined or fixed ‘structure’ nor a random ‘structure’. Thus, our lives are practiced under
specific, social and material conditions, and our experiences and conceptions of the world therefore
cannot be separated from these conditions. Therefore, the study of articulations must necessarily
relate to practice. Articulations are historical, material productions, and their structure (and the
inherent conflict) cannot be predetermined (in accordance with Hall’s fight with the concept of
ideology), but must be demonstrated concretely and empirically:

The principal theoretical reversal accomplished by ‘no necessary correspondence’ is that determination
is transferred from the genetic origins of class or other social forces in a structure to the effects or results
of a practice (Hall, 1985, p. 95).

If we are then to understand how EPs understand and address inequality within EP practice, we
need to examine how the issue of inequality has continuously been produced and transformed
within this field, and what these production and transformation processes are and have been
connected to. Thus, articulations are not merely products of theoretical developments®. The
articulations of inequality within EP practice are transformed in close connection with the birth of

3 There is a tendency within especially the US tradition of school psychology research to write the history
of the field through — first and foremost — isolated, theoretical thoughts often incapsulated in individual,
white men (”Father[s] of American Psychology” as put by Florell (2018, p. 22: e.g. Stanley Hall, Lightner
Witmer, Henry Goddard, Lewis Terman in US School Psychology). However, as put bud Merrell, Ervin
and Gimbel (2012, p. 19) “school psychology did not develop in a social or cultural vacuum”. Nielsen
(2008, p. 121) describes the same tendency to write the story of educational psychology through theories
of thought distanced from the broader societal developments. Danziger’s authorship (e.g. 1997) extends
this analysis and criticism to the entire discipline of (Western) psychology.
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and historical developments of EP practice. As put by Popkewitz (2017, p. 245), such an
understanding emphasizes the ‘materiality of knowledge’.

The next part of the article provides an analytical outline of two dominant articulations of
inequality within EP practice: 1) A clinical-assessment articulation and 2) a social justice
articulation. The chronology of the articulations is historical, beginning with the birth and early
days of the profession, moving through societal changes in the 1940s-1970s, and concluding in the
2020s. This epochal presentation aims to ‘link’ the analysis of inequality within EP practice to the
specific societal conditions in which these articulations are situated (Danziger, 1997). However,
this analytical presentation has the risk of being misunderstood as an understanding of inequality
and EP history, as a progressively advancing process, where the end of one epoch is marked by
the complete replacement of a new epoch. This could imply that practices related to inequality
were one thing in the first epoch, became something entirely different (and slightly better) in the
second epoch, and again something completely new (and even better) in the last epoch. Drawing
on Leaheys (1992) concept of ‘whig histories’, Martin and Mclelland (2013, p. 8) describe this as
a dominant tendency within psychology to

portray historical events as having direct relevance to contemporary concerns and research questions
(what is called “presentism”), a rational and ameliorative evolution (“progressivism”), and an
independence from social, political, and other contextual influences (“internalism”).

Thus, a “‘whig’ version of history “sees history as a series of progressive steps leading up to our
current state of enlightenment (...) and tells the story of science in terms of how brilliant scientists
discovered the truth known to us today” (Leahey, 1992, p. 35)

Thus, the chronological historicity connected to the outline of articulations of inequality below is
an analytical approach — and as it will be demonstrated, the two articulations are to be found in
current EP practice, sometimes separate, sometimes intertwined.

Articulations of inequality within EP practice

A clinical-assessment articulation of inequality

In many ways, the historical roots of this articulation of inequality trace back to the origin of the
profession, where EP practice involved identifying and assessing which students should be
segregated into a special education setting (see also Szulevicz, 2025). As put by the American
historian Fagan (2003, p. 449) within the field of school psychology — ““its [EP practice] dominant
role was assessment to meet public education’s need for diagnoses for special class placement”.
The EPs almost exclusively had (and still have today, if connected to this assessment tradition)
“test-and-place assessment roles” (Merrell, Ervin & Gimbel, 2012, p. 14). However, the
segregation and placement had a racial and class related pattern from the beginning. Baker and
Benjamin (2013) describe how both immigration and migration brought a variety of cultures,
ethnicities, languages e.g. in the rapidly growing population in the beginning of the 20s century in
the US, and that “’the public school emerged as the social institution most likely to achieve unity
within the diversity that was America” (Baker & Benjamin, 2013, p. 97). In a gloomier tone
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Merrell, Ervin and Gimbel (2012) describe how the colonial period of US colored the
understanding of ‘public education’, including the practice of segregating those students who did
not ‘fit in’ in the early days of EP practice in the US:

Native Americans were essentially left out, Asians and individuals of Hispanic descent did not yet exist
in large enough numbers to develop critical mass for advocacy, and laws throughout the southern states
prohibited educating African American slaves, who existed in large numbers. There were relatively few
exceptions to this state of affairs. By the advent of the Reconstruction era in the late 1800s, African
American children began to be offered formal opportunities for public schooling in increasingly greater
numbers, but for the most part and for many years these opportunities existed in separate systems that
were operated at a severe disadvantage, with far fewer resources than other public schools (Merrell,
Ervin & Gimbel, 2012, p. 25; see also Baker & Benjamin, 2013, p. 97).

Moreover, as described by Rury (2016), especially economic conditions made it nearly impossible
for children working in mines, factories, etc. to attend school (see also Andersen (2007) and
Coninck-Smith (2000) for a similar analysis within a Danish context at that time). And if they
managed to enter school, Florell (2018, pp. 23-24) characterizes the challenges of this new group
of ‘problematic’ students as

including malnutrition, economic hardship, learning problems, and chronic disease. Whereas such
problems previously had deterred these students from enrolling in public schools, compulsory schooling
laws paved the way for their attendance. In response, schools developed special programs to address the
needs of students who were experiencing learning problems.

Thus, from the beginning of EP practice, patterns of poverty (malnutrition, economic hardship,
chronic disease) were transformed into ‘learning problems’ within the new public school system.
Within an English context, Lowe (2021) likewise describes how these societal changes resulting
in compulsory education for all children produced educational inequality in the UK, and
importantly, that the birth of EP practice transformed these inequalities in wealth and power into
inherited, innate intelligence and skills that EPs through the techniques of 1Q test batteries were
expected to help schools to trace and solve. The ongoing development of the intelligence test thus
stands as a central pillar in the development of the function and professionalism of EPs in many
Western countries (see e.g. Brown, 1992; Kaufmann, 2000; Ydesen, 2011; Orskov & Ydesen,
2018). Importantly, the understanding of those students now characterized as having ‘learning
problems’, understood as problems related to 1Q, is interwoven in the biological determinism
ingrained in many of the prominent psychological thinkers described as ‘Fathers of American
Psychology’ (following Florell, 2018), especially within EP practice — “Scholars such as Goddard,
Terman and Gessel (...) adopted the biological determinism in relation to the inheritance of
intelligence” (Baker & Benjamin, 2013, p. 100). Thus, there is an ingrained pattern of inequality
(and race) in the introduction of 1Q testing in the educational system by EPs.

Of course, this was not a direct or desired understanding of EPs in the early days of the profession.
Many of the first EPs were trained to function “primarily as psychometricians” (Merrell, Erwin &
Gimbel, 2012, p. 30). As put by Fagen and Wise (2000, p. 112) — the first generation of EP’s based
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their work and practice on “available methodologies of child study and clinical psychology”.
However, this interpretation of the segregation processes connected to (neutral) ‘available
methodologies’ of EP practice, obscures the fact that inequality has been embedded in these
methodologies and practices from the beginning of the profession of EP.

The scope of this article does not allow for a longer and more comprehensive account of the role
of inequality throughout the development of EP history. However, the psychometric tradition has
always been a strong influence — and it continues to play a significant role in the field.

Connected to this dominant psychometric history of EP practice, the clinical-assessment
articulation of inequality is currently a prominent feature in discussions about the research and
evidence base of EP practice. In this context, the field is for example criticized for being
pseudoscientific and for employing so-called ‘low-value assessment practices’ (Dombrowski et
al., 2022). The rationale behind this criticism is that such a lack of evidence base within the
profession perpetuates inequality by leaving too many decisions at the local level to individual EP
practitioners. According to this perspective, this is problematic because assessment practices
become too arbitrary and at greater risk of being subject to cognitive or other biases:

In fact, the empirical literature suggests that actuarial models consistently outperform professional
judgment in most classification decisions (Canivez, 2013). It can also be argued that too much preference
for intuitive decision-making may be a contributory factor to the disproportionate representation of
youth from diverse backgrounds in special education given what is known about the phenomenon of
implicit bias (Dombrowski, 2020a; Sullivan, 2011; Sullivan & Bal, 2013). Consequently, school
psychologists are encouraged to question whether preferred assessment methods afford adequate
protection against the types of errors that are commonly encountered in these decision-making contexts
(Dombrowski et al., 2022, p. 778).

The overarching rationale is thus addressing inequality within EP practice as a primarily
methodological concern. In this context, it is important that EPs consistently employ evidence-
based methods and data that can systematically predict patterns of inequality. Traditionally, the
clinical-assessment-based articulation of inequality has been criticized for its predominant
psychometrical and individual-oriented focus. However, in recent decades, significant inspiration
has been drawn from, among others, community, social, and organizational psychology. These
approaches advocate for ‘whole-system-support’ approaches, where the role of EP practice in
addressing inequality takes on a more organizational and contextual character. Despite this shift,
a significant methodological focus is maintained, emphasizing that the right assessment and
systematic data collection are necessary prerequisites for effective EP practice:

Universal mental health screening that prioritizes early, appropriate identification of mental health
concerns and individual and community strengths can reduce inequities and promote mental health
equity. Equitable mental health screening practice requires intentional planning, critical reflection, and
a shift from individual- and deficit-focused approaches to identifying individual risk toward a system-
focused approach that can identify disparities and disrupt school-specific contributions to inequity.
Collaboration, relationship building, and partnerships across school and community contributors, as well
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as a focus toward building sustainable mental health screening practices, are equally necessary for
pursuit of this goal. (Moore et al., 2023, p. x).

However, as previously noted, within the clinical-assessment articulation of inequality, there has
been a significant tendency to reframe social conditions and categories, such as poverty, as inherent
or psychiatric issues. Hence, equality within this articulation is achieved by EPs conducting
systematic and unbiased assessments of students’ disabilities, as well as by implementing robust
mental health screening programs that ensure systematic and unbiased prevention and intervention
for mental health issues.

A social justice articulation of inequality

As presented above, in the early years of EP practice, inequality was transformed from articulations
of economic hardship, malnutrition, etc., to articulations of innate and inherited 1Q. But around
the 1970s, this focus shifted to an emphasis on diversity, disability, and multiculturalism, closely
connected to human rights developments following World War I1*. Following Thrift and Sugerman
(2019), this take on social justice is closely connected to the development of liberalism in Western
Countries post World War II:

Guided by Keynesian economics, states regulated the market and industry, played an active role in the
management and dissemination of social goods through the welfare state, and promised citizens equality,
social security, and a certain level of material provision. In this period, social justice was conceived
primarily as an issue of fair distribution, with a focus on the redistribution of basic goods and
opportunities to correct for the excesses, and reduce the risks, of capitalism (Thrift & Sugerman, 2019,

p.- 7).

These transformations are closely linked to the emergence of the social justice articulation of
inequality within EP practice today. Hence, over the last 20 years, discussions of broader inclusive
ideals in the field of EP practice, and especially school psychology in the US, have been
contextualized within the framework of ‘social justice’. According to Shriberg and Clinton (2016),
social justice could even be framed as ‘a model for a global school psychology practice’ (p. 334).

Yet, the interest in ‘justice’ is obviously not new. Since ancient Greece, philosophers have been
occupied with the concept and ideal of justice. When we in this article focus on the social justice
movement, we specifically pay attention to the changes in recent history that paved the way for
the social justice articulation of inequality within EP practice. Accordingly, the roots of these
developments’ trace back to the 18th and 19th centuries, when the practices and understandings of
social inequality were significantly transformed in society:

4 Many psychologists characterizing the history of EP practice differentiates between two major periods:
‘the hybrid years’ (from 1890-1969) and ‘the thoroughbred years’ (from 1970 and onwards) (see e.g.
Fagan, 2003; Florell, 2018) or characterizes these two periods as the ‘traditional and test-based EP
practice’ and ‘the consultative EP practice’ (starting from the 1970s and onwards) (see e.g. Szulevicz &
Tanggaard, 2017). The shift between these two major periods is closely tied to dominant changes from
1940-1970.
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In the 18th century, social inequality that previously would have been considered unproblematic or, if a
problem, one that was best addressed by acts of charity, came to be seen as an intolerable state of affairs
requiring drastic action, even revolution. Numerous Enlightenment figures (...) promoted this shift. (...)
Together, these thinkers laid the groundwork for considering inequality as an egregious form of injustice
that was at least partly the fault of social and political structures. In so doing, they linked economic and
social inequality to the morally laden discourse of justice” (Thrift & Sugerman, 2019, p. 5).

Furthermore, approximately 100 years ago (and in the early days of the profession of EP practice),
around the 1920s, the political ideal of equality emerged in Western Europe, reflecting a view
that

Society cannot be fair or just if it has different categories or types of citizenship, such as nobility and
the rest of the population, whites as first class citizens and blacks as second class, dominant and
subordinate (or oppressed) groups, etc. (Ornstein, 2017, p. 545).

Yet, educational scholars point to the Universal Declaration of Human Rights (UDHR) as a focal
point in the social justice movement in the US. Thus, as mentioned above, for educational and
social psychologists, the social justice articulation is closely connected to the post-war period in
the early to mid-20th century: the Great Depression in the 1920s and 1930s, the dismantling of
colonial empires (Grant & Gibson, 2013), and the insistence on defeating fascism in Europe and
elsewhere (Jost & Kay, 2010) confronted the world with a fundamental injustice (Grant & Gibson,
2013). As formulated by Gilliam and Gullev (2012), the brutality of World War II created a
‘civilization anxiety’; the idea that the suppression of rationality, humanity and individual freedom
led to a desire for societal formations “brought forward by new generations raised to freedom,
democracy, and independent thinking” (Gilliam & Gullev, 2012, pp. 47-48).

9 Cc.

Thus, the call for ‘a universal moral code’ “that included social justice at its core” (Grant & Gibson,
2013, p. 82) was a focal point in this period. The adoption of the UNHR in 1948 serves as a social
manifesto of these ‘justice’ movements in the post-war period. Furthermore, education was
identified as a primary force in the promotion of human rights:

it is the education of young people and even of adults that constitutes the primary and real guarantee
for minority groups faced with racial hatred that leads so easily to violence and murder (Cassin, cited in
Osler & Starkey, 2000, p. 94).

Within psychology, the ‘civilization anxiety’ paved the way for developmental psychologists such
as Piaget and Rogers to highlight the child’s inherent goodness and unspoiled
nature> Additionally, the reform pedagogy movement in the late 19th and beginning of the 20th

> These developments in thought were also connected to other concrete consequences of WW 11 e.g. the
growth in clinical psychologists due to the developing need for diagnostic and therapeutic services in the
US (Florell, 2018).
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centuries (e.g. Dewey) advocated for changes in an unjust school system. Similar trends were
observed simultaneously across most European countries. For example, in a Danich context, the
period from the 1958 Primary School Act and the 1960 ‘Blue Report’® represents a significant shift
in Danish school history, influencing the following decades, when:

the school changed from something that corresponded to the older structure with differences between
city, country and between social groups, to a school that in many ways resembles the current school
system, where the ideal is that all children receive the same type of schooling without division or
difference in the number of school years. (Gjerleft, 2019, p. 1).

Yet, the school’s ideals of equality during this period generated new challenges. The1958 Primary
School Act in Denmark resulted in students who had not yet attended secondary school being
offered education in the 8th and 9th grades. Consequently, 50% of a cohort dropped out after the
7th grade in 1959-1960, while the corresponding figure was only 6% in 1970 (Bendixen, 2009).
Thus, there was a significant increase in the number of dropouts from primary school in the 1960s,
who had previously been excluded due to a lack of academic qualifications. Similarly, in the US
the post-war ‘baby boom’ initiated a period of massive growth in children and youngsters in
American society (Merrell, Erwin & Gimbel, 2012). The same pattern was seen in many Western
countries, leading to an expansion of the student population until the 1970s along with an increase
in students with different kinds of ‘learning problems’ (Leadbetter & Arnold, 2013; Kirkegaard
Jensen & Szulevicz, 2024). Consequently, there was a growing need for EPs to address these new
challenges.

Parallel to these changes in educational systems, the Civil Rights Movement in the US (hereunder
the Civil Rights Act of 1964) as well as the political climate leading up to the Race Relations Act
in the UK in 1965, marked a growing critique of societal inequality. Within education this period
highlighted race, ethnicity, culture, and skin color as dominant challenges of educational
inequality:

During the first half of the 20th century, U.S. public schools operated in accordance with the doctrine
“separate but equal,” which emerged in 1896 from the infamous court case known as Plessy v. Ferguson.
This landmark ruling upheld state laws requiring the racial segregation of public facilities (including
schools) under the premise that “separate but equal” facilities would be provided to individuals from
White and non-White backgrounds. As a result of this ruling, African American and other non-White
students frequently were educated in schools with fewer resources and less qualified teachers than White
students (Benjamin, Henry, & McMahon, 2005). When such schools were not accessible, many non-
White students were excluded from the public school system all together. (Florell, 2018, p. 28)

Until now, the social justice articulation of inequality has first and foremost been connected to
unequal distribution of material goods (economy). Following Thrift and Sugerman (2019, p. 8),
“[clonceived in this fashion, social justice was invoked to elucidate injustices experienced by
members of some groups. However, there were entire segments of the population whose injustices
remained invisible”.

6 ‘Den bla beteenkning’ in Danish.
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Thus, in these years the social justice articulation of inequality transforms from a predominant
focus on unequal distribution of material goods to ‘recognition of difference’ (Fraser, 2000, 2009).

Due to different societal formations and histories, the politics and practices in countries such as
Denmark during these years did not yet address race or ethnicity in discussions about educational
inequity’. Similarly, educational research in the UK and US did not address ethnicity and race in
the same way and scope, due to very different colonial histories and societal structures. However,
despite these important geographic, historical, and social differences, the changes and practices of
EPs in both US, UK, and Denmark from the 1970’s and onwards were closely connected to the
societal Human Rights developments and the entrenched focus on differences and inclusion®.
During these years, inclusion emerged as one of the foremost priorities in many Western
educational policies. This was largely spurred by a dramatic increase in the proportion of
segregated students throughout the 1980s and 1990s. In this context, EPs were assigned a central
role. Almost overnight, their role shifted from identifying special educational support needs to now

becoming ‘agents of inclusion’ (Farrell, 2004).

Connected to these societal changes situated in the social justice articulation of inequality — from
unjust distribution to unjust representation and therefore misrecognition — today the dominant
focus of this articulation of inequality relates to discussions of proportionality and representation
within the field of EP practice (Schanding Jr. et al., 2023). Recently, leading journal editors and
researchers within the field of school psychology in the US have united under the motto ‘Be the
Change’, addressing inequality as a question of biases that researchers, psychologists and other
professionals need to confront:

The declaration Be the Change is widely attributed to Gandhi (1913), as a paraphrased version of his
reflections highlighting the importance of our individual attitudes, efforts, and actions necessary to
influence change in ourselves, those with whom we work alongside, and the world. Perhaps most salient
is Gandhi’s (1913, p. 241) emphasis on individual responsibility to take action and initiative, declaring
that “we need not wait to see what others do” before acting ourselves. (Jimerson et al., 2021, p. 1, our
emphasis)

Thus, following the formulation of Jenkins et al. (2018, p. 74) we can think of this as a ‘social
justice-infused training or mindset’. However, in these formulations, the normative aspects of
inequality are close to disappear:

social justice becomes an individual virtue enacted through choice and facilitated by a market that
proliferates the choices one can make. In this view, social justice is “responsible” action by individuals

"1t is first from the late 1980s/start 1990s that ethnicity becomes an issue in Danish educational policy and
research (Jensen, 2019).

8 In both UK and US, we see educational laws being passed that focus explicitly on human rights and ideals
of inclusive educational practices, e.g. the 1970 Education Act in UK (see e.g. Arnold & Leadbetter, 2013)
and the Public Law 94-142 (’Education for All Handicapped Children Act’) (see e.g. Merrell, Ervin and
Gimbel, 2012).
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in caring for themselves and their families and private acts of charity to address the consequences of
poverty. (Thrift & Sugerman, 2019, p. 9).

Trough the recognition of a fundamental problem of disproportionality within the educational
system in both the US and UK, inequality in the social justice articulation was initially connected
to unequal distribution. However, through the focus of the 60s and 70s on inclusion and
recognition, it transformed into an articulation of racial, ethnic, cultural, etc. unjust representation.
Thus, despite paying attention to structural and contextual conditions when referring to historical
patterns of disproportionality, the social justice articulation risks ending up individualizing
inequality in the ‘mind or heart’ of the EP — “Essentially, school psychologists should access their
hearts as well as their brains” (Schriberg & Clinton, 2016, p. 335). Consequently, solving issues
of inequality primarily becomes a responsibility for the individual educational psychologist.

Concluding reflections

In the early days of the profession of EP, inequality articulated as malnutrition, poverty, etc.
transformed to innate and inherited 1Q, thus making inequality an implicit focus of EP practice
from its inception. When transformed to general learning problems through the IQ test batteries,
the clinical-assessment articulation uses a psychological technology that “claims to be able to
uncover truths that lie hidden within the individual” (Nielsen, 2008, p. 122). Consequently, within
the clinical-assessment articulation of inequality, there is no longer any structural, historical nor
social component in inequality — it is now a congenital disability. Furthermore, in the social justice
articulation of inequality, the transformation from unjust distribution to unjust recognition
transformed inequality to a dominant focus of identity and representation within EP practice with
the risk of individualizing the issue of inequality:

when psychological theories frame social justice primarily as an issue of identity, the inherent inequities
of a capitalist economic order are obscured. (...) Psychological explanations often have diverted
attention from social, political, and cultural injustices and, in so doing, at least deflected, if not prevented,
individuals from political participation. (Thrift & Sugerman, 2019, p. 10).

Across the two articulations, inequality mainly becomes a methodological concern for either the
broader scientific field of educational psychology (thus, researchers must focus on developing
evidence-based practices in order to avoid “intuitive decision-making” (Dombrowski et al.,
2022)), or a methodological concern for the individual educational psychologist (educational
psychologists need to take individual action).

Yet, it is our claim that the issue of inequality risks becoming detached from the social and
historical practices in which it is situated. According to Danziger (1997), our conceptualizations
are ‘historical and human products’, and therefore “methodology is no more free of the influence
of social contextual factors than is the formation of theoretical concepts” (Danziger, 1985, p.
138). Thus, turning inequality into primarily a question of methods with the aim of escaping biases
calls for theoretical development and engagement in order to 1) highlight the normative, historical
situatedness of educational psychology practice and ways of understanding (un)equal access and
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participation in education, 2) and furthermore, to point out the risk of detaching inequality from
its social and historical conditions.

References

Andersen, P. @. (2007). Den institutionelle virkelighed og de mange padagogikker [The
institutional reality and the many pedagogies]. In P. @. Andersen, T. Ellegaard, & L. J.
Muschinsky (Eds.), Klassisk og moderne peedagogisk teori. Hans Reitzels Forlag.
https://researchprofiles.ku.dk/en/publications/den-institutionelle-virkelighed-og-de-mange-

paedagogikker/

Arnold, C., & Hardy, J. (Eds.) (2013). British educational psychology: The first hundred years
(1913—2013). British Psychological Society. https://doi.org/10.53841/bpsmono.2017.catl 141

Aulenbacher, B. & Dorre, K. (2019). Editorial. Global Dialogue, 9, (1).
https://globaldialogue.isa-sociology.org/uploads/imgen/2061-v9il -english.pdf

Baker, D. D. & Benjamin, L. T. Jr. (2013). From séance to science: A history of the profession of
psychology in America (2nd ed.). The University of Akron Press.

Barad, K. (2003). Posthumanist performativity: Toward an understanding of how matter comes
to matter. Signs: Journal of Women in Culture and Society, 28(3), 801-831.
https://doi.org/10.1086/345321

Bendixen, C. (2009). Intelligensbegrebet og intelligenstestning i folkeskolen. In C. Bendixen, &
S. Kreiner (Eds.), Test i folkeskolen. Hans Reitzels Forlag.

Brown, J. (1992). The definition of a profession. Princeton University Press.
https://doi.org/10.1515/9781400820788

Chiesi, M. A. (2022). Back to social classes? Quaderni de sociologia, 88(46), 3-33.
https://doi.org/10.4000/qds.4824

de Coninck-Smith, N. (2000). For barnets skyld: Byen, skolen og barndommen 1880-1914 [For
the child's sake: The city, the school and childhood 1880-1914]. Gyldendal.

Corcoran, T., & Vassallo, S. (2024). Critical psychology & education: Opportunities outside
silos. School Psychology International, 45(3), 319—
333. https://doi.org/10.1177/01430343231187064

Danziger, K. (1985). The origins of the psychological experiment as a social institution,
American Psychologist, 40(2), 133—140. https://doi.org/10.1037//0003-066x.40.2.133

Danziger, K. (1997). Naming the mind: How psychology found its language. Sage Publications,
Inc. https://doi.org/10.4135/9781446221815

Day, K., Ricket, B. & Woolhouse, M. (2020). Critical social psychology of social class. Palgrave
Macmillan. https://doi.org/10.1007/978-3-030-55965-6.

INTERNATIONAL REVIEW OF THEORETICAL PSYCHOLOGIES ® Vol. 3, No. 1 2026
https://tidsskrift.dk/irtp/



https://researchprofiles.ku.dk/en/publications/den-institutionelle-virkelighed-og-de-mange-pædagogikker/
https://researchprofiles.ku.dk/en/publications/den-institutionelle-virkelighed-og-de-mange-pædagogikker/
https://doi.org/10.53841/bpsmono.2017.cat1141
https://globaldialogue.isa-sociology.org/uploads/imgen/2061-v9i1-english.pdf
https://doi.org/10.1086/345321
https://doi.org/10.1515/9781400820788
https://doi.org/10.4000/qds.4824
https://doi.org/10.1177/01430343231187064
https://doi.org/10.1037/0003-066x.40.2.133
https://doi.org/10.4135/9781446221815
https://doi.org/10.1007/978-3-030-55965-6

Sarah Kirkegaard Jensen & Thomas Szulevicz « 296

Dessent, T. (2022). The historical development of school psychological services. In B. Gillham
(Ed.), Reconstructing educational psychology. Routledge.
https://doi.org/10.4324/9781003279853 (Original work published 1978)

Dombrowski S. C. J., McGill R., Farmer R. L., Kranzler J. H., & Canivez G. L. (2022). Beyond
the rhetoric of evidence-based assessment: A framework for critical thinking in clinical
practice. School Psychology Review, 51(6), 771-784.
https://doi.org/10.1080/2372966X.2021.1960126

Fagan, T. K. (2003). School psychology. In D. K. Freedheim, & 1. B. Weiner (Eds.), Handbook
of psychology: History of psychology (Vol. 1, 2nd ed., pp. 413-
429). https://doi.org/10.1002/0471264385.wei0120

Fagan, T. K., & Delugach, F.J. (1984). Literary origins of the term “school psychologist.” School
Psychology Review, 13,216-220. https://doi.org/10.1080/02796015.1984.12085096

Fagan, T. K. & Wise, P. S. (2000). School psychology: Past, present, and future (2nd ed.).
National Association of School Psychologists.

Fagan, T. K. & Wise, P. S. (2007). School psychology past, present, and future (3rd ed.).
National Association of School Psychologists.

Farrell, P. (2004). School psychologists: Making inclusion a reality for all. School Psychology
International, 25(1), 5-19. https://doi.org/10.1177/0143034304041500

Fine-Davis, M. & Faas, D. (2014). Equality and diversity in the classroom: A comparison of
students’ and teachers’ attitudes in six European countries. Social indicators research, 119,
1319-1334. https://doi.org/10.1007/s11205-013-0547-9

Florell, D. (2018). Historical foundations. In S. L. Grapin & J. H. Kranzler (Eds.), School
psychology: Professional issues and practices (pp. 21-41). Springer Publishing Company.
https://doi-org.zorac.aub.aau.dk/10.1891/9780826194749.0002

Forest, D. E., Garrison. K., & Kimmel, S. C. (2015). “The university for the poor”: Portrayals of
class in translated children’s literature, Teachers College Record: The Voice of Scholarship in
Education, 117(2), 1-40. https://doi.org/10.1177/016146811511700201

Fraser, N. (2000). Rethinking recognition. New Left Review, 3, 107-120.
https://doi.org/10.64590/pup

Fraser, N. (2009). Scales of justice: Reimagining political space in a globalizing world.
Columbia University Press.

Gillham, B. (2022). Reconstructing educational psychology. Routledge.
https://doi.org/10.4324/9781003279853 (Original work published 1978)

Gilliam, L. & Gullev, E. (2012) (Eds.). Civiliserende institutioner: Om idealer og distinktioner i
opdragelse [Civilizing institutions: On ideals and distinctions in education]. Aarhus
Universitetsforlag. https://doi.org/10.2307/.ctv35r49bk

INTERNATIONAL REVIEW OF THEORETICAL PSYCHOLOGIES « Vol. 3, No. 1 « 2026
https://tidsskrift.dk/irtp/



https://doi.org/10.4324/9781003279853
https://doi.org/10.1080/2372966X.2021.1960126
https://doi.org/10.1002/0471264385.wei0120
https://doi.org/10.1080/02796015.1984.12085096
https://doi.org/10.1177/0143034304041500
https://doi.org/10.1007/s11205-013-0547-9
https://doi-org.zorac.aub.aau.dk/10.1891/9780826194749.0002
https://doi.org/10.1177/016146811511700201
https://doi.org/10.64590/pup
https://doi.org/10.4324/9781003279853
https://doi.org/10.2307/j.ctv35r49bk

Articulations of Inequality in Educational Practice « 297

Gjerloft, A. K. (2019). Skolens udvikling 1960-1970 erne, Baggrundsartikel [The development
of the school in the 1960s-1970s, Background article]. Skolehistorie
https://skolehistorie.au.dk/fileadmin/skolehistorie/Undervisningsmaterialer/Baggrundsartikler
_21/UV_Baggrund 11 _Skolens_udvikling_1960-70erne.pdf

Grant, C. A. & Gibson, M. L. (2013). “The path of social justice”: A human rights history of
social justice education. College of Education Faculty Research and Publications, 46(1), 81—
99. https://doi.org/10.1080/10665684.2012.750190

Hall, S. (1985). Signification, representation, ideology: Althusser and the post-structuralist
debate. Critical Studies in Mass Communication, 2(2), 91—
114. https://doi.org/10.1080/15295038509360070

Hall, S. (1986). The problem of ideology: Marxism without guarantees. Journal of
Communication Inquiry, 10(2), 28—44. https://doi.org/10.1177/019685998601000203

Hall, S. (2019). Race, articulation, and societies structured in dominance. In D. Morley (Ed.),
Essential essays: Stuart Hall. Foundations of Cultural Studies (pp. 172-221). Duke
University Press. https://doi.org/10.1215/9781478002413-010 (Original work published
1980)

Hall, S. (2019). On postmodernism and articulation: An interview with Stuart Hall by Larry
Grossberg and Others. In D. Morley (Ed.), Stuart Hall. Essential Essays Vol. 1. Duke
University Press. https://doi.org/10.1215/9781478002413-011 (Original work published
1986)

Hall, S. (1996). For Allon White: Metaphors of transformation. In D. Morley & K.-H. Chen
(Eds.), Stuart Hall: Critical dialogues in cultural studies (pp. 286-305). Routledge.

Hastrup, K. (2010). Topografiske infiltrationer — Udfordringer til realistisk samfundsvidenskab
[Topographic infiltrations — Challenges to realistic social science]. Nordiske Udkast, 38(1-2),
5-16. https://doi.org/10.7146/nu.v38i1.133819

Holt, M., & Griffin, C. (2005). Students versus locals: Young adults' constructions of the
working-class Other. British journal of social psychology, 44(2), 241-267.
https://doi.org/10.1348/014466604X17614

Hojholt, C. (2016). Situated inequality and the conflictuality of children’s conduct of life. In E.
Schraube & C. Heojholt (Eds.), Psychology and the conduct of everyday life (pp. 145-163).
Routledge. https://doi.org/10.4324/9781315746890-8

Hgjholt, C. & Ren Larsen, M. (2021). Conflicts, situated inequality and politics of everyday life.
Culture & Psychology, 27(4) 591-611, https://doi.org/10.1177/1354067X21989950

Hoghberg, B. (2021). Educational stressors and secular trends in school stress and mental health
problems in adolescents. Social Science and Medicine, 270, Article 113616.
https://doi.org/10.1016/j.socscimed.2020.113616

INTERNATIONAL REVIEW OF THEORETICAL PSYCHOLOGIES ® Vol. 3, No. 1 2026
https://tidsskrift.dk/irtp/



https://skolehistorie.au.dk/fileadmin/skolehistorie/Undervisningsmaterialer/Baggrundsartikler_21/UV_Baggrund_11_Skolens_udvikling_1960-70erne.pdf
https://skolehistorie.au.dk/fileadmin/skolehistorie/Undervisningsmaterialer/Baggrundsartikler_21/UV_Baggrund_11_Skolens_udvikling_1960-70erne.pdf
https://doi.org/10.1080/10665684.2012.750190
https://doi.org/10.1080/15295038509360070
https://doi.org/10.1177/019685998601000203
https://doi.org/10.1215/9781478002413-010
https://doi.org/10.1215/9781478002413-011
https://doi.org/10.7146/nu.v38i1.133819
https://doi.org/10.1348/014466604X17614
https://doi.org/10.4324/9781315746890-8
https://doi.org/10.1177/1354067X21989950
https://doi.org/10.1016/j.socscimed.2020.113616

Sarah Kirkegaard Jensen & Thomas Szulevicz +« 298

Jacobsen, B. S. (2024). Educational performance pressure and mental ill-being: The case of
Danish primary and lower secondary schools, 1975-2024. Educational Review, 77(7), 2127—
2144. https://doi.org/10.1080/00131911.2024.2383897

Jenkins, K.V., Shriberg, D., Conway, D., Ruecker, D., & Jones, H. (2018). Bringing social
justice principles to practice: New practitioners speak. Contemp School Psychol, 22, 63-76.
https://doi.org/10.1007/s40688-017-0129-y

Jensen, S. J. (2019). "Danskerne er rige og bor i villaer, de andre bor i blokkene”: En kvalitativ
undersogelse af ulighed i en etnisk blandet folkeskolesammenhceng [“The Danes are rich and
live in villas, the others live in blocks of flats”: A qualitative study of inequality in an
ethnically mixed primary school context; Doctoral dissertation, Aarhus Universitet].
https://soeg.kb.dk/permalink/45KBDK KGIL/107970c¢/alma99123290068305763

Jensen, S. Q. (2012). Stuart Hall: Kulturforskning som kritisk engagement [Stuart Hall: Cultural
research as critical engagement]. In M. H. Jacobsen, & A. Petersen (Eds.), Samfundsteori &
Samfundsdiagnose: En introduktion til sytten nyere samfundstenkere for det pcedagogiske
felt. Unge Pedagoger.

Jensen, S. (2021). ‘The Danes are rich and live in the villas; the others live in the blocks of flats’:
on the social and material character of diversity in children’s school life in Denmark.
International Journal of Qualitative Studies in Education, 36(6), 1123—1138.
https://doi.org/10.1080/09518398.2021.1900620

Jimerson, S. R., Arora, P., Blake, J. J., Canivez, G. L., Espelage, D. L., Gonzalez, J. E., Graves,
S. L., Huang, F. L., January, S-A. A., Renshaw, T. L., Song, S. Y., Sullivan, A. L., Wang, C.,
& Worrell, F. C. (2021). Advancing diversity, equity, and inclusion in school psychology: Be
the change. School Psychology Review, 50, 1-7.
https://doi.org/10.1080/2372966X.2021.1889938

Jost, J. T., & Kay, A. C. (2010). Social justice: History, theory, and research. In S. T. Fiske, D.
T. Gilbert, & G. Lindzey (Eds.), Handbook of social psychology (5th ed., pp. 1122-1165).
John Wiley & Sons, Inc. https://doi.org/10.1002/9780470561119.s0cpsy002030

Kaufman, A. S. (2000). Intelligence tests and school psychology: Predicting the future by
studying the past. Psychology in the Schools, 37(1), 7-16. https://doi.org/10.1002/(sici)1520-
6807(200001)37:1<7::aid-pits2>3.0.co;2-h

Kearney, C. A., Benoit, L., Gonzalvez, C. & Keppens, G. (2022). School attendance and school
absenteeism: A primer for the past, present, and theory of change for the future. Frontiers in
Education, 7, Article 1044608. https://doi.org/10.3389/feduc.2022.1044608

Kiebler, J. M. & Steward, A. J. (2023). The hidden cues of social class: What do people rely on
when determining someone else’s social class? Analyses of Social Issues and Public Policy,
24(1), 73—101. https://doi.org/10.1111/asap.12373

Kirkegaard Jensen, S. & Szulevicz, T. (2024). PPR’s funktion og faglighed i bevagelse: Et
historisk rids i lyset af den aktuelle debat om eget praksisnaerhed i PPR og en begyndende
skitsering af en situeret peedagogisk-psykologisk praksis [The function and professionalism of
PPR in motion: A historical sketch in light of the current debate about increased practice-

INTERNATIONAL REVIEW OF THEORETICAL PSYCHOLOGIES « Vol. 3, No. 1 « 2026
https://tidsskrift.dk/irtp/



https://doi.org/10.1080/00131911.2024.2383897
https://doi.org/10.1007/s40688-017-0129-y
https://soeg.kb.dk/permalink/45KBDK_KGL/1o797oc/alma99123290068305763
https://doi.org/10.1080/09518398.2021.1900620
https://doi.org/10.1080/2372966X.2021.1889938
https://doi.org/10.1002/9780470561119.socpsy002030
https://doi.org/10.1002/(sici)1520-6807(200001)37:1%3C7::aid-pits2%3E3.0.co;2-h
https://doi.org/10.1002/(sici)1520-6807(200001)37:1%3C7::aid-pits2%3E3.0.co;2-h
https://doi.org/10.3389/feduc.2022.1044608
https://doi.org/10.1111/asap.12373

Articulations of Inequality in Educational Practice * 299

basedness in PPR and a beginning outline of a situated pedagogical-psychological practice].
Nordiske Udkast, 52(1). https://doi.org/10.7146/nu.v52i1.148712

Koppe, S. (1983). Psykologiens udvikling og formidling i Danmark i perioden 1850-1980 [The
development and dissemination of psychology in Denmark in the period 1850-1980]. G.E.C.
Gads Forlag. https://bibliotek.dk/work/pid/870970-basis:05918219

Leadbetter, J. & Arnold, C. (2013) A hundred years of applied psychology. The Psychologist, 26
(9). 696—698. https://repository.tavistockandportman.ac.uk/1595/

Leahey T. L. (1992). 4 history of psychology: Main currents in psychological thought (3rd ed.).
Prentice Hall.

Lowe, R. (2021). Schooling and social change since 1760: Creating inequalities through
education. Routledge. https://doi.org/10.4324/9781351169561

Mansteadt, A. S. R. (2018). The psychology of social class: How socioeconomic status impacts
thought, feelings, and behaviour. British Journal of Social Psychology, 57, 267-291.
https://doi.org/10.1111/bjs0.12251

Markward, M., Dozier, C., Hooks, K. & Markward, N. (2000). Culture and the intergenerational
transmission of substance abuse, woman abuse, and child abuse: A diathesis-stress
perspective. Children and Youth Services Review, 22, 237-250 https://doi.org/10.1016/s0190-
7409(00)00079-7

Martin, J. & McLellan, A. (2013). The education of selves: How psychology transformed
students. Oxford University Press.
https://doi.org/10.1093/acprof:0s0/9780199913671.001.0001

Merrell, K. W., Ervin, R. A., Gimpel, G. P. (2012). School psychology for the 21st century.
foundations and practices (2nd ed.). Guilford Publications.

Moore, S., Long, A. C. J., Coyle, S., Cooper, J. M., Mayworm, A. M., Amirazizi, S., Edyburn,
K. L., Pannozzo, P., Choe, D., Miller, F. G., Eklund, K., Bohnenkamp, J., Whitcomb, S.,
Raines, T. C., & Dowdy, E. (2023). A roadmap to equitable school mental health screening.
Journal of school psychology, 96, 57-74. https://doi.org/10.1016/.jsp.2022.11.001

Nielsen, K. (2008). Skolepsykologiske teknologier [School psychological technologies]. In S.
Brinkmann & P. Triantafillou (Eds.), Psykens historier i Danmark. Forlaget
Samfundslitteratur https://pure.au.dk/portal/da/publications/skolepsykologiske-teknologier/

Noltemeyer, A., Mujic, J., & Mcloughlin, C. S. (2012). The history of inequity in education. In
A. Noltemeyer & C. S. Mcloughlin (Eds.), Disproportionality in education and special
education: A guide to creating more equitable learning environments (pp. 3—15). Charles C.
Thomas Publisher.

Ornstein, A. C. (2017). Social justice: History, purpose and meaning, Society, 54, 541-548
https://doi.org/10.1007/s12115-017-0188-8

INTERNATIONAL REVIEW OF THEORETICAL PSYCHOLOGIES ® Vol. 3, No. 1 2026
https://tidsskrift.dk/irtp/



https://doi.org/10.7146/nu.v52i1.148712
https://bibliotek.dk/work/pid/870970-basis:05918219?scrollToEdition=true
https://repository.tavistockandportman.ac.uk/1595/
https://doi.org/10.4324/9781351169561
https://doi.org/10.1111/bjso.12251
https://doi.org/10.1016/s0190-7409(00)00079-7
https://doi.org/10.1016/s0190-7409(00)00079-7
https://doi.org/10.1093/acprof:oso/9780199913671.001.0001
https://doi.org/10.1016/j.jsp.2022.11.001
https://pure.au.dk/portal/da/publications/skolepsykologiske-teknologier/
https://doi.org/10.1007/s12115-017-0188-8

Sarah Kirkegaard Jensen & Thomas Szulevicz < 300

Osler, A. & Starkey, H. (2000). Human rights, responsibilities and school self-evaluation. In A.
Osler (Ed.), Citizenship and democracy in schools (pp. 91-109). Trentham.

Ostrove, J. M., & Cole, E. R. (2003). Privileging class: Towards a critical psychology of social
class in the context of education. Journal of Social Issues, 59, 677—692.
https://doi.org/10.1046/].0022-4537.2003.00084.x.

Piketty, T. (2014). Capital in the twenty-first century: A multidimensional approach to the
history of capital and social classes. British Journal of Sociology,
65(4). https://doi.org/10.1111/1468-4446.12115

Popkewitz, T. A. (2017). The sociology of education and the history of the present: Designing
Agensi/Fabricating Difference. In T. A. Popkewitz, J. Diaz, & C. Kirchgasler (red.), 4
Political Sociology of Educational Knowledge: Studies of Exclusions and Difference (pp.
244-258). Routledge. https://doi.org/10.4324/9781315528533-16

Reimers, F. A. (2007). Putting it all together: A content analysis and methodological review of
intersections of class, race and gender in the counselling literature [Doctoral dissertation,
Texas Woman’s University]. https://primo-tc-
na01.hosted.exlibrisgroup.com/permalink/{/1qrsekm/ALMA-TXWU2163392330001201

Rury, J. L. (2016). Education and social change: Contours in the history of American schooling
(5th ed.). Routledge. https://doi.org/10.4324/9780429281617

Sabnis, S. V., & Proctor, S. L. (2022). Use of critical theory to develop a conceptual framework
for critical school psychology. School Psychology Review, 51(6), 661—
675. https://doi.org/10.1080/2372966x.2021.1949248

Saltaris, C., Serbin, L. A., Stack, D. M., Karp, J. A., Schwartzman, A. E. & Ledingham, J. E.
(2004). Nurturing cognitive competence in preschoolers: A longitudinal study of
intergenerational continuity and risk. International Journal of Behavioral Development,
28(2), 105-115 . https://doi.org/10.1080/01650250344000316

Schanding, G. T., Strait, G. G., Morgan, V. R., Short, R. J., Enderwitz, M., Babu, J., &
Templeton, M. A. (2023). Who’s Included? Diversity, equity, and inclusion of students in

school psychology literature over the last decade. School Psychology Review, 52(4), 408—420.
https://doi.org/10.1080/2372966X.2021.1927831

Savage M. (2015). Social class in the 21st century. Penguin Random House.
https://doi.org/10.2501/IJMR-2016-019

Shriberg, D., Bonner, M., Sarr, B. J., Walker, A. M., Hyland, M. & Chester, C. (2008). Social
justice through a school psychology lens: Definition and applications. School Psychology
Review, 37(4), 453-468, https://doi.org/10.1080/02796015.2008.12087860

Shriberg, D., & Clinton, A. (2016). The application of social justice principles to global school
psychology practice. School Psychology International, 37(4), 323-339.
https://doi.org/10.1177/0143034316646421

INTERNATIONAL REVIEW OF THEORETICAL PSYCHOLOGIES « Vol. 3, No. 1 « 2026
https://tidsskrift.dk/irtp/



https://doi.org/10.1046/j.0022-4537.2003.00084.x
https://doi.org/10.1111/1468-4446.12115
 https:/doi.org/10.4324/9781315528533-16 
https://primo-tc-na01.hosted.exlibrisgroup.com/permalink/f/1qrsekm/ALMA-TXWU2163392330001201
https://primo-tc-na01.hosted.exlibrisgroup.com/permalink/f/1qrsekm/ALMA-TXWU2163392330001201
https://doi.org/10.4324/9780429281617
https://doi.org/10.1080/2372966x.2021.1949248
https://doi.org/10.1080/01650250344000316
https://doi.org/10.1080/2372966X.2021.1927831
https://doi.org/10.2501/IJMR-2016-019
https://doi.org/10.1080/02796015.2008.12087860
https://doi.org/10.1177/0143034316646421

Articulations of Inequality in Educational Practice « 301

Sullivan, A. L., & Bal, A. (2013). Disproportionality in special education: Effects of individual
and school variables on disability risk. Exceptional Children, 79(4), 475-494.
https://doi.org/10.1177/001440291307900406

Sullivan, A. L., Sadeh, S., & Houri, A. K. (2019). Are school psychologists’ special education
eligibility decisions reliable and unbiased? A multistudy experimental investigation. Journal
of School Psychology, 77, 90—109. https://doi.org/10.1016/1.jsp.2019.10.006

Schulze J., Winter L. A., Woods, K., & Tyldesley, K. (2017). Investigating the significance of
social justice in educational psychology practice — A systematic literature review. Educational
and Child Psychology, 34(3), 57—73. https://doi.org/10.53841/bpsecp.2017.34.3.57

Szulevicz, T. (2025). Disability and educational psychology practice. In G. Bennett, E. Goodall
(Eds.). The Palgrave Encyclopedia of Disability. Palgrave Macmillan.
https://doi.org/10.1007/978-3-031-40858-8 260-1

Szulevicz, T., Moen, T., & Caspersen, J. (2024). Conflicting norms in Danish and Norwegian
educational psychology counselling. Nordic Journal of Wellbeing and Sustainable Welfare
Development, 3(3), 149—163. https://doi.org/10.18261/njwel.3.3.3

Szulevicz, T., & Tanggaard, L. (2017). Educational Psychology Practice: A New Theoretical
Framework. Springer. https://doi.org/10.1007/978-3-319-44266-2_1

Szulevicz, T. (2023). COVID-19 and educational consequences for (vulnerable) children from
the perspectives of educational psychologists. Human Arenas, 6(2), 226—
241. https://doi.org/10.1007/s42087-021-00214-1

Tarlau, R. (2016). If the past devours the future, why study? Piketty, social movements, and
future directions for education. British Journal of Sociology of Education, 37(6), 861-872.
https://doi.org/10.1080/01425692.2016.1165084

Trentmann, F. (2009). Materiality in the future of history: Things, practices, and politics. Journal
of British Studies, 48(2), 283-307. https://doi.org/10.1086/596123

Thrift, E. & Sugarman, J. (2019). What is social justice? Implications for psychology. Journal of
Theoretical and Philosophical Psychology, 39(1), 1-17. https://doi.org/10.1037/teo0000097

Weeks, M. R., & Sullivan, A. L. (2024). Systematic review of the associations of SWPBS with
exclusionary discipline and disproportionality in US schools. Journal of School Psychology,
106, Article 101327, https://doi.org/10.1016/1.jsp.2024.101327

Ydesen, C. (2011). The rise of high-stakes educational testing in Denmark, 1920-1970. Peter
Lang. https://www.peterlang.com/document/1107734

Orskov, F. F., & Ydesen, C. (2018). Playing the game of IQ testing in England and Denmark in
the 1930s—1960s — A socio-material perspective. Oxford Review of Education, 44(5), 599—
615. https://doi.org/10.1080/03054985.2018.1491397

Note

INTERNATIONAL REVIEW OF THEORETICAL PSYCHOLOGIES ® Vol. 3, No. 1 2026
https://tidsskrift.dk/irtp/



https://doi.org/10.1177/001440291307900406
https://doi.org/10.1016/j.jsp.2019.10.006
https://doi.org/10.53841/bpsecp.2017.34.3.57
https://doi.org/10.1007/978-3-031-40858-8_260-1
https://doi.org/10.18261/njwel.3.3.3
https://doi.org/10.1007/978-3-319-44266-2_1
https://doi.org/10.1007/s42087-021-00214-1
https://doi.org/10.1080/01425692.2016.1165084
https://doi.org/10.1086/596123
https://doi.org/10.1037/teo0000097
https://doi.org/10.1016/j.jsp.2024.101327
https://www.peterlang.com/document/1107734
https://doi.org/10.1080/03054985.2018.1491397

Sarah Kirkegaard Jensen & Thomas Szulevicz < 302

The article is a part of the research project Participation and Situated Inequality in Children’s
Institutional Everyday Lives (2023-2026), a nationwide project in partnership with municipalities
from rural, metropolitan, and provincial areas (See Hojholt & Reon-Larsen (In Prep)).

About the authors

Sarah Kirkegaard Jensen is an Assistant Professor of Educational Psychology at Aalborg
University. Her research examines patterns of inequality in encounters between welfare-state
institutions, children and families, with a particular focus on educational psychology practice,
professional roles, and interdisciplinary collaborations in socially, culturally, and economically
vulnerable contexts.

Contact: Department of Culture and Communication, Aalborg University, Email:
sakije@ikk.aau.dk

ORCID: https://orcid.org/0000-0003-1208-3280

Thomas Szulevicz is an Associate Professor and Head of Section at Aalborg University. His
research focuses broadly on processes of inclusion and exclusion in the education system, and he
has for several years conducted research on the professional practices, functions and organisational
role of educational psychology practice.

Contact: Department of Culture and Communication, Aalborg University, Email:
thoszu@jikk.aau.dk

ORCID: https://orcid.org/0000-0002-6830-4583

INTERNATIONAL REVIEW OF THEORETICAL PSYCHOLOGIES « Vol. 3, No. 1 « 2026
https://tidsskrift.dk/irtp/



mailto:sakije@ikk.aau.dk
https://orcid.org/0000-0003-1208-3280
mailto:thoszu@ikk.aau.dk
https://orcid.org/0000-0002-6830-4583

