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Abstract 
An overview of the current professional translation industry shows that translation, in general, seems to be 
accommodating changes in the labor market and in society with relative ease. However, the scope, limits and boundaries 
of translation are a matter of academic and professional concern (Mayoral 2001; Tymoczko 2005/2007; Koskinen/Dam 
2016; Dam et al. 2018), with some viewing the identity of translation somehow jeopardized by the great variety of 
professional translation-related services and practices encountered within the field (Gambier 2016; Koskinen/Dam 
2016; Dam et al. 2018). It is true that services now associated with translation, such as technical communication (Risku 
2004), transcreation, postediting or multilingual copyrighting (Mangell et al. 2019) are closely interrelated, sometimes 
even being identified as translation per se (Gambier 2016; Dam et al. 2018), despite the fact that no linguistic transfer 
even occurs. This paper will address the experience of trainee participants in a transcreation project developed at the 
University Pablo de Olavide in Seville (Spain). The project was an attempt to introduce transcreation, defined by the 
LSP industry as a service of added value, and initiate students in inventiveness and creative translation, while creatively 
enhancing translation graduates’ employability (Rojo/Meseguer 2018: 79). Despite the assumed role of universities as 
providers of employability skills, this initiative also aims to add value to translator training, adopting an open, creative 
and boundaryless approach when dealing with employability issues in translators’ training (Calvo 2010; Morón 2010; 
Kuznik 2016; Calvo 2018). The boundaries within and around the translation profession (Koskinen/Dam 2016) are 
tackled, through students completing simulated professional practice and self-reflection (Kiraly 2013/2016; Leggot/
Stapleford 2004a/b). A qualitative and analytical approach will be adopted, presenting the final assessment results from 
trainee participants during Stage 1 of project implementation, as well as real testimonies of graduates and professionals 
reflecting on the impact the initiative has on trainees’ employability.
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1. Introduction 
Transcreation is undeniably gaining momentum within the translation field, both from a profes-
sional and an academic point of view. This may not be surprising today, given the digital age we 
live in, in which labelling, keyword planning, content marketing, and the rules of social media de-
fine global communication standards, and SEO/SEM practices influence the online content of any 
company on the World Wide Web. These new phenomena have also transformed the provision 
of services within the translation industry. Translation providers no longer define themselves as 
such; rather they call themselves Language Service Providers (LSPs), a label that seems to inte-
grate diverse language-related services required by clients in physical and virtual markets. There-
fore, LSPs still supply core translation and interpreting services, but also offer audiovisual trans-
lation, transcreation, localization, postediting, copywriting, revision and proof reading, intercul-
tural advising, and up to 23 other translation related LSP services considered to be of added value 
(Pedersen 2014: 60; Calvo 2018). The focus of this study will be on transcreation as one of these 
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services (Van Der Meer 2016; Mangell et al. 2019), and a matter of concern now within Transla-
tion Studies (TS) (Gaballo 2012; Reilly 2014; Pedersen 2014/2016; Østegaard 2015; Morón/Cal-
vo 2018, among others). It is our belief that the creative element as well as the interdisciplinary 
nature of transcreation, moving between the boundaries of translation and the marketing/adver-
tising fields, lead to interesting issues in preparing graduates for work that are worth exploring. 

At present, TS is trying to respond to the incorporation of transcreation, and as a result, some 
of the traditionally accepted theoretical translation concepts are now under scrutiny. Debate aris-
es as to the translation-related nature of transcreation itself, because some standardized TS con-
cepts cannot be easily transferred to the field of transcreation (Gaballo 2012: 96). Consequently, 
the concept and role of the source text (ST) or even the definition of translation techniques or 
strategies are now under examination (Østegaard 2015: ii). Moreover, transcreation workflows 
do not necessarily match those followed in traditional translation (Østegaard 2015; Morón/Calvo 
2018; Mangell et al. 2019). Even the origin of the term seems controversial. Some believe that 
the term was first coined in the field of literary translation (De Campos 1969 in Milton/Bandia 
2009: 259; Gaballo 2012: 97; Mangell et al 2019: 3; Munday 2013: 280; Sales 2004; Di Giovanni 
2008: 34; Pedersen 2014; Østegaard 2015, among others), while others claim it was created with-
in the translation of videogames (Ray/Kelly 2010), and then adopted by marketers and experts 
in international advertising to distinguish their particular field of expertise from that of standard 
translation (Mangell et al. 2019: 13). As Mangell et al. explained, they were assuming that “when 
bringing an existing advertising campaign to a market outside the source language; much more is 
needed than a translation”(2019: 13).

Regardless of its origins, the term “transcreation” has been adopted to address the translation 
(and language) processes taking place in international advertising and business marketing (Rike 
2013; Pedersen 2014; Østegaard 2015). Some view transcreation as a distinctive translation ser-
vice (Pedersen 2014/2016/2017); while others see it as a specific translation strategy applicable 
to any translation project requiring cultural adaptation (as in Malenova 2017 and Ketola 2018, in 
the field of audiovisual translation, or Musacchio/Zorzi 2019, in a corpus-based analysis of trans-
lated scientific texts).

Time will tell if transcreation is here to stay, but it is a fact that it has been listed among the 
current lists of LSP added-value services. The international standard ISO 17100 includes tran-
screation as one of the 23 added-value services in the LSP industry, considering that it involves 
far more than just translating (Calvo 2018: 19, 28). Undoubtedly, the market today requires the 
creation of alternative professional profiles, performing tasks that go beyond translation, as de-
scribed by Van Der Meer (2016): 
 The future does not need translators, at least not in the old way. […] The future may not even need 

post-editors, as we see the MT engines getting better on the one hand and the audience becoming 
more forgiving for lesser quality of fast-moving content on the other hand. So, what do we need? By 
the time the lights in the old translation shop are switched off, what are the talents that we are looking 
for? We still need literary translators and ‘transcreators’ (don’t expect MT to take on poetry, literature, 
marketing slogans and copywriting successfully). The human skills that a highly automated localiza-
tion environment depend on are related to quality evaluation, content profiling, cultural advisory, data 
analysis, computational linguistics, and yes, on post-editing for the time being at least, but indeed less 
and less so on translating plain text. How universities train talents for the future of our industry is a 
topic that should appear high on our to-do list.

This paper will address a training initiative developed at the University Pablo de Olavide in Se-
ville (Spain), under a teaching innovation program, within a four-year undergraduate degree in 
Translation and Interpreting, consisting in the implementation of a specific transcreation project 
as part of students’ training in specialized translation. This initiative aimed at exposing students 
to the need to do something else other than just translating, working from an interdisciplina-
ry and creative approach. The initiative was designed to simulate real transcreation professional 
practice (following the directives of Kiraly 2000/2016; Gouadec 2002 or Calvo 2015), making 
students reflect on the varying nature of transcreation (as compared to just translating) in terms of 
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skills development and project management, while creatively fostering employability and career 
pathways inside and around translation (Koskinen/Dam 2016). We believe students benefit from 
this interdisciplinary and creative training experience, by making them reflect on the added value 
of transcreation, while also adding extra value to their training. We should highlight that no for-
mal official training in transcreation is available right now in Spain among the nationally valida-
ted undergraduate translation courses (Morón/Lobato 2019), although some recent (private) trai-
ning initiatives have been launched for specialization in transcreation. Anonymous online questi-
onnaires have been used in order to gather student feedback and this paper will therefore adopt a 
descriptive methodology using qualitative research methods (Colás 1998; Hernández et al. 2003) 
to present and analyze the data collected. Finally, real testimonies of participants (professionals 
and trainees) who have forged their professional careers within the field of transcreation, either 
as freelancers or as communication and marketing company employees, will help us draw some 
conclusions on the career-oriented training required for translators today. It will also address fu-
ture employability prospects for translation graduates.

2. The added value of transcreation 
For the last decade, widespread materials have been released by LSPs in order to inform poten-
tial clients on the benefits of transcreation and its dynamics. With this objective in mind, corpo-
rate presentations, blog entries and general guidelines have been produced and disseminated for 
commercial and marketing purposes all over the world. In the year 2014, the international jour-
nal Cultus published a special issue entitled Transcreation and the professions, edited by Katan/
Spinzi (2014), reflecting academic debates around and within transcreation and translation in ge-
neral. This included works developed in the fields of audiovisual translation, marketing translati-
on, and translation identity, to name but a few. Research developed at Aarhus University has hel-
ped establish clear academic debates on transcreation (See Østegaard 2015 and Pedersen 2016 
PhD dissertations as pioneer works in the field). Pedersen (2014) questions whether transcreation 
is “more than translation” and he presents some examples from expert LSPs defining transcreati-
on. He qualifies transcreation as a service of added value when compared to translation (Pedersen 
2014: 60), and he concludes:
 Phrases like ‘more than translation’ and ‘just translation’ seem to be repeated over and over again and 

contribute to the impression that transcreation gives an added value to a job that would otherwise be 
subject to translation.

This consideration is also interesting taking into account that the LSP industry has already inclu-
ded transcreation among the list of added-value services they offer, along with sworn translation, 
localization, back translation, and others (Calvo 2018: 28). This reinforces the idea that transcrea-
tion is somehow different to translation per se, and something else is to be considered in the pro-
vision of transcreation services. In May 2019, the first official publication on transcreation from 
the LSP business was released, edited by members from recognized LSPs and international com-
panies such as Nike, Burberry, and Alibaba1, among others, in addition to members of the interna-
tional consortium TAUS (Mangell et al. 2019). This report aims at defining transcreation as a dis-
tinct professional LSP service, as compared to marketing translation, localization or multilingual 
copywriting. It also establishes some standards in the provision of transcreation services, which 
are generally not yet referred to in the quality standards of LSPs. Mangell et al. (2019) refer to the 
essential nature of transcreation as compared to translation, defining transcreation as:
 A service that demands greater creativity: Pedersen (2014: 59) states that this extra creative effort 

relies on the difficulty of transcreatable texts, while Gaballo posits that transcreation is associated to 

1  An interesting element to be further analyzed is the denomination of professional posts of the members of the edito-
rial board in their corresponding companies; only one of them was named as “transcreator” and the others were hold-
ing posts such as Global Strategic Consultants, Global Localization Managers, Translation Managers or Localization 
Specialists.
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“texts that are hard to translate” (Gaballo 2012: 100) due to the characteristics inherent in typical mar-
keting and advertising texts. These usually contain complex figures of speech, such as metaphors, al-
literations, wordplays, and so on, which pose significant translation problems;

 A service requiring a different workflow, with teamwork, brainstorming sessions, client negotiation 
and the provision of different alternatives, together with back-translation, as key stages of a transcre-
ation project (also in Pedersen 2014: 60). Pedersen explains that this different work process is needed 
to “transfer brands and messages from one culture to another”, where efforts must be made to produce 
a given brand language and style adapted to the target culture. Consequently, different work units and 
quoting elements need to be considered (Morón/Calvo 2018; Mangell et al. 2019).

Some researchers shed light on the fact that the industry sets concepts and standards that are later 
directly assumed by the academia (as in Pedersen 2014 or Gaballo 2012), challenging research-
ers in this respect. From the description above, the added value of transcreation seems to be de-
termined by its interdisciplinary nature. Transcreation seems to emerge where other disciplines 
meet (translation and international or technical communication, advertising and marketing), re-
quiring the adoption of the so-called “this is not mere translation” approach in an attempt to 
conceptualize transcreation (Gaballo 2012; Rike 2013; Pedersen 2014; Østegaard 2015; Morón/
Calvo 2018; Mangell el al. 2019, among others). However, its complex nature has not been deeply 
and systematically explored yet. Some authors and practitioners debate whether transcreators are 
merely good translators, while others seem to stress that the particular elements of transcreation 
require special knowledge and skills. So far, no specific models have been developed as to the 
specific skills set transcreators need to rely on. Nevertheless, Mangell et al (2019: 14) emphasize 
some discipline-bound elements to define transcreators’ skills, more specifically in terms of field 
knowledge and expertise in marketing, combined with creativity in the adaptation of messages 
for a given target market. From this, one may conclude that a deep understanding of intercultur-
ality is fundamental in transcreation to assess, and strategically decide on, potential interventions 
in adapting any culture-bound elements or brand image elements (also culture-bound) to the tar-
get market. In the absence of specific skills descriptors, our focus would be on the added value of 
transcreation as compared to translation, which seems to be more clearly established.

Finally, the TAUS report suggests further efforts on the part of the academic community to tai-
lor programs to the specificities of transcreation. By highlighting the words in the paragraphs abo-
ve, the added value of transcreation is emphasized. In addition, to serve our research objectives, 
these elements also help us explain the added value of the training experience presented here. This 
is aimed at meeting market demands for greater creativity and adapting work processes in order 
to train professional transcreators and enhance graduates’ employability. 

2.1. Training employable transcreators: The TeCreaTe project at UPO
The TeCreaTe (Translation in e-creative digital environments) has been in progress for 3 years 
now at the University Pablo de Olavide in Seville (Spain) (UPO), under the umbrella of the con-
tinuous innovative teaching programs by the UPO Vice-Rectorate of Teacher Training. As dealt 
with in Morón/Calvo (2018), the rationale of the project is explained by the following elements:
1. It consisted in the design of professional simulation projects in transcreation, included as part of the 

continuous assessment in the fourth and final year of the English-Spanish specialized translation mo-
dule (also developed in the French-Spanish third year specialized course), where students were en-
couraged to act as real LSP professionals in transcreation tasks requiring transcreation or revision of 
already translated materials to evaluate their transcreatable potential. Simulated student agencies re-
spond to the profile of the TeCreaTe project professional cooperators, described in paragraph 4 be-
low. Between 3 and 4 English-Spanish transcreation tasks were produced, including the transcreation 
of text contents from a marketing campaign and the slogan and hashtag originally used in English in 
the source cultures and markets, online catalogues, and website materials disseminated by different 
brands (TeCreaTe simulated clients) via their official corporate webpages (See Morón/Calvo 2018 and 
Morón/Lobato 2019, for further details). Projects consist of less than 2 000 words to be transcreated in 
total, as the focus (in terms of learning objectives) was put on the process and the implementation of 
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the whole workflow and project management stages of a transcreation project, in order to better grasp 
transcreation’s special features and its added value. Students were encouraged to develop professio-
nal competences and knowledge, and a better understanding of today’s LSPs’ labor market, in general, 
and transcreation, in particular.

2. Training tools were designed with the collaboration of transcreation experts. A battery of instruments 
was produced, from transcreation briefs to directions on project management (teamwork, time and re-
sources allocation, invoicing, and so on) for proper project implementation. Regarding invoicing, stu-
dents received some further reference materials, taking into account that invoicing in transcreation is 
carried out by the hour, and not by the word (the standard in translation tasks students seemed to be 
more familiar with), and that some extra creative efforts were required from trainees. In this sense, 
students were asked to provide cultural advice to the simulated client on the potential elements to be 
localized in the target market (i.e.: potential designers, sponsors, calendar events in Spain for a smooth 
launch of the campaign in the target market, etc.). Trainee transcreators served as intercultural media-
tors (Katan 2016: 376), trying to accommodate the “transcreational turn” Katan (2016) proposed, and 
facing them with new “risks” and tasks beyond language transfer (Mangell et al. 2019). Reflection was 
promoted so as to the impact of these requirements in (future) quotations and invoices.

3. Due to the number of students in class, which ranged from 20 to more than 60 per student group, work 
was organized into teams (of 5 to 7 students per group), in an attempt to stimulate creative thinking 
and the exchange of ideas. Oral presentations were also required to make students reflect and justify 
their transcreation decisions before the simulated client (the trainers). These features were aimed at re-
producing real working conditions of transcreators (Pedersen 2014; Mangell et al. 2019). 

4. Professional collaborators from interdisciplinary fields joined Stage 1 (see description below), first 
as mere advisors and trainers of teachers and students, and then as expert assessors of students’ work 
(Stage 2). They were professional transcreators (freelancers and in-company transcreators, such as Ta-
tutrad.net2, a well-established translation and transcreation company from Seville, and other freelance 
transcreators, such as Oliver Carreira3, who is completing his PhD on transcreation at UPO under the 
supervision of Dr. Calvo, project co-designer and facilitator; and some alumni who have specialized 
in transcreation) and marketers: INNN.es (from Seville, Spain) and NoSoloUnaIdea (Granada, Spain), 
marketing, copywriting and communication agencies. It is worth noting that the professional transcre-
ators cooperating in the TeCreaTe initiative also facilitated samples of real transcreation projects and 
briefs (dully respecting confidentiality agreements), essential for the design of relevant training mate-
rials, tailored to actual market needs.

So far, three different implementation stages can be determined, matching various project objec-
tives in terms of career-oriented transcreation training: 
• Stage 1. Diagnosis, implementation and assessment by those taking part in the projects (2016-2017). 

During Stage 1, the TeCreaTe project was designed and adapted for implementation in groups of En-
glish-Spanish (63 final fourth-year students) and French-Spanish (18 third-year students) specialized 
translation students. Stage 1 aimed to explore trainees’ expectations and skills development, with a 
view to exploring boundaries in terms of future employability, as will be explained in section 5. The 
results of this paper are based on the assessment of the English-Spanish translation student group, who 
were about to complete their degrees and, hopefully, enter the labor market. 

• Stage 2. Assessment by professionals (2017-2018). During this second stage, results gathered thanks 
to the different transcreation solutions were submitted for assessment by a team of expert professio-
nals, in order to explore quality assessment and reception of transcreated texts.

• Stage 3. Transcreation processes: back-translation (2018-2019). The most recent project stage hel-
ped analyze some project stages in more depth, such as the back-translation stage, which revealed in-
teresting issues for future research (see some recent works on back translation by Bundgaard/Brøgger 
2017/2018). 
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2.1.1. The added value of transcreation in translator training: boundaries within  
 and around (Koskinen/Dam 2016) for future translators’ employability

As established above, the focus of the TeCreaTe initiative was transferring transcreation added 
value, as conceived and implemented in the profession, to translator training. Here, trainers were 
looking at gaining greater creativity and incorporating new dynamics, in terms of working pro-
cesses in the simulated practice of transcreation in class, with the objective of responding better 
to market needs, hence improving future employability prospects for trainees. 

In this respect, the TeCreaTe project addressed the boundaries (professional and disciplinary) 
within the profession, as expressed by Koskinen/Dam (2016). Here, issues related to the status of 
the translation profession were dealt with, trying to address the assumed added-complexity ele-
ment of transcreation as compared to standard translation. It also considered the extraordinary ef-
forts to be made by transcreators, and the differences between the roles of these two professional 
profiles within the translation industry. 

On the other hand, the boundaries affecting the profession were also tackled. Here, students 
were encouraged to assess interdisciplinary training opportunities, as well as future employment 
prospects in related disciplines, empowering subjects to make the most of their translation-speci-
fic skills when migrating to other disciplines (Risku 2004; Calvo 2010; Morón 2010; Morón/Me-
dina 2016), and favoring translation competence transferability (Calvo 2010).

As will be explained in the research methodology, these elements were achieved by exposing 
students to real (simulated) experiences which had been designed, and promoting reflection on 
the specificities of transcreation briefs and the work produced (through final assessment questi-
onnaires). 

3. Research methodology 
The data presented here is based on the results of the final reports gathered from trainee partici-
pants during Stage 1 of the TeCreaTe project implementation. An anonymous online question-
naire, designed using the GoogleForms© platform, was submitted to participants so they could 
provide feedback and give their final assessment on the TeCreaTe training experience. Research-
ers were aware of the limitations of using Google instruments for data research and analysis. 
However, due to the exploratory and qualitative nature of our research, the instrument proved use-
ful for the purposes of the study. Questionnaire dimensions (QDs) consisted of: 

QD1. Student profile: basic information on the trainees’ profile (age, sex and language combi-
nation).

QD2. Self-assessment of students’ creative profile: following the instrument “Runco Creati-
vity Assessment Battery” (rCAB)©, designed by Runco (2012) from the University of Georgia 
(USA), who after contact, advised project developers on the implementation of the tool. Here, stu-
dents were encouraged to perform a self-evaluation of their own creativity. Interpretation of this 
research dimension, also facilitated by the rCAB© tool, would require a more in-depth analysis 
beyond the scope of the present study. However, some general conclusions on the creative profile 
of participants will be considered for data analysis and interpretation.

QD3. Previous training and professional experience in translation and transcreation. In order to 
complete trainee profiling, the interdisciplinary nature of translation and transcreation involving 
cultural-bound activities was considered. This led to questions aimed at observing students’ pre-
vious experiences that may have an impact on the professional (added value) profiles to be deve-
loped in transcreation. Consequently, questions addressed the following:
• Students’ previous contact with the Anglo-Saxon-culture (i.e. academic mobility in English-speaking 

countries), to approach the target culture and intercultural skills (Kelly 2002, 2005).

• Students’ previous training experiences in translation and/or other non-translation neighboring fields 
(i.e. marketing, business, advertising); and
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• Students’ previous training in transcreation.

QD4. Previous training and experience in the development of professional translation/transcre-
ation skills. Here, given the simulated nature of the project, students were asked about previous 
training for the development of professional skills (both translation-specific and/or transferable 
to other fields), such as teamwork, problem solving, decision-making, creativity, and project ma-
nagement skills.

QD5. Feedback on the experience in the TeCreaTe project: overall assessment of the training 
experience.

QD6. Immediate plans in terms of employability and job immersion: here two elements were 
analyzed: 
•   Students’ employability expectations, inside or around the translation profession (Koskinen/Dam 

2016, Dam et al. 2019), and

•   Students’ willingness to work and/or complete their training within the field of transcreation.

The questionnaire included closed and open questions. Close-ended questions were used in QD1 
and in some questions including Likert-scale responses, based on the specialized literature and 
expert trainers’ and collaborators’ experience, to gain richer responses on trainee perceptions from 
a qualitative point of view (QD2-6). Open-ended questions were reserved for collecting students’ 
personal responses and additional feedback on the training experience in general (QD5-6). Trai-
ners informed participants that the TeCreaTe project was an innovative teaching initiative and 
they were encouraged to participate in the final survey on a voluntary basis for future project im-
provement. More than 100 students participated in the project during Stage 1. Around 17% were 
French-Spanish third year translation students, and the rest were English-Spanish undergraduate 
students from the specialized translation course. 

The results presented here will be analyzed from a qualitative and interpretative perspective 
to reflect student and expert participants’ perceptions on students’ gains in terms of professional 
skills development and graduate employability.

4. Results from the transcreation experience in terms of students’ employability 
skills

Following a triangulation scheme, the analysis of results provided in participating students’ que-
stionnaires will be accompanied by testimonials of former trainees who, after joining the labor 
market, have provided us with an insight on the impact the TeCreaTe experience has had on their 
career development, from their own point of view. Further testimonies on the part of expert pro-
fessional assessors will also be incorporated in the analysis. These testimonies are considered of 
utmost importance, as they represent the nature of the TeCreaTe training experience as an added-
value experience in their translator training. Finally, authors will draw some conclusions based on 
their observation and in-depth study in terms of participants’ professional development and em-
ployability in translators’ training. 

4.1. Results from participating students’ questionnaires
Up to 81 students completed the online final assessment instrument (out of more than a hundred 
who joined Stage 1). Despite this general positive figure in terms of survey subjects’ participati-
on, we consider our sample to be qualitatively representative (Sierra 1998), so statistical data will 
only be used as a description of trends in the responses facilitated. The qualitative, descriptive 
and exploratory nature of the study needs to be taken into consideration for data interpretation. 
However, this participation figure did not seem to correlate to the interest expressed by partici-
pants in class. From the 81 Stage 1 participants, 77.8% were English-Spanish translation studen-
ts (63 students - our sample in the present study). All of them were translation students in their 
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final year of undergraduate Translation studies at UPO. 85.7% were female, and most were aged 
between 19 and 21 years old, an age range generally expected for final year Spanish translation 
undergraduates. 

Students’ native language and nationality were Spanish in 95.2% of the cases, with three stu-
dents having Italian language and nationality. These were on an Erasmus student program at UPO 
and were studying Spanish as their first foreign language at their home institutions4. 

In the initial presentation of the project, discussion arose in class as to the difference between 
transcreation and other translation services, mainly localization. Most of the participants admit-
ted they had not heard about transcreation before the TeCreaTe experience, and initially felt un-
derprepared to tackle professional simulation tasks in transcreation, with many doubts about the 
nature of the transcreatable texts.

Cultural awareness: previous contact with source cultures
Cultural awareness is a complex matter to address. Defining cultural awareness in transcreation 
was not a goal of the study, so students were only asked about their cultural knowledge and pre-
paration to tackle transcreation tasks. Here, they were asked about previous contact with Anglo-
Saxon cultures, as English was the ST language. 55.6% of the 63 survey subjects had participated 
in some mobility experience in English-speaking countries both for personal and academic rea-
sons, and 28.6% had experienced some time abroad in English-speaking European countries pri-
or to attending university. 15.9% stated they had taken part in university academic mobility pro-
grams in English-speaking countries during their translation undergraduate degree training. Ho-
wever, in most cases, the experiences reported amounted to less than 4 months, with only around 
8% of the sample reporting mobility stays between 4-6 months. This data seems to correspond to 
the standard one-term mobility experience for university undergraduates in the framework of the 
Erasmus + mobility scheme. 

Around 28.6% of the students in the sample had never experienced any mobility experience 
in any English-speaking country at all, neither before nor during their university training. This 
seems quite shocking to researchers, considering project participants were all final year students 
of English-Spanish specialized translation. This finding also poses some interesting research que-
stions as to the cultural knowledge and experience of translation students (See Kelly 2005, Soria-
no 2007, Morón 2010, on the value of mobility in translator training in terms of translation skills 
development). Therefore, in most cases, cultural awareness seems to be restricted to the declara-
tive knowledge students may have acquired thanks to academic training, self-study, reading and 
access to any other sort of cultural product (films, series, plays, etc.), and less to actual immersi-
on in the ST cultures. 

Interdisciplinary training
Around 70% of the 63 survey subjects stated that they had been trained in different translation 
specific domains, namely in IT, legal, technical, commercial or scientific translation, and locali-
zation. These results seem to correspond to the local academic offer of translation modules and 
subjects that are compulsory for students. Around 8% referred to some training in postediting and 
another 8% included other areas of specialization. However, for most of them, their previous trai-
ning in transcreation was restricted to the one received within the framework of the TeCreaTe pro-
ject. Only two subjects had followed external training in transcreation before the TeCreaTe initia-
tive. One of them completed a course in a private company, and the other was an Erasmus student 
who followed some transcreation courses at the local institution. Moreover, more than 60% of the 
subjects consulted confirmed they had never followed any training initiative in any non-transla-

4  This group of non-natives were distributed among Spanish native groups for project implementation, as work in 
transcreation is normally carried out into the mother tongue (Spanish in the TeCreaTe project), with in-depth cultural 
adaptations to the target market (again, Spanish) required.
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tion specific fields. Bearing in mind the interdisciplinary nature of translation (and transcreation) 
and the value of interdisciplinary skills in TS (See Aguayo’s full review, Aguayo 2017), the sam-
pled students’ training profiles seemed to be exclusively translation discipline oriented.

Creativity and assessment of transcreation degree of difficulty
In relation to their creativity, participants observed that they lacked creative or novel personality 
traits following the rCAB© test. As explained above, these elements have not been fully incorpo-
rated in our research so far, as some specific additional variables would require an in-depth study 
of students’ translation creativity, including expert advice from psychologists. Nevertheless, and 
by way of a preliminary overview to this research dimension, students’ self-perception of difficu-
lty was analyzed in contrast with self-assessment of their creative personality. Here, it was obser-
ved that the tasks requiring greater creative effort (namely those requiring the creation of slogans 
and hashtags to be adapted to the target culture) were rated as more difficult by our survey sub-
jects. It is our belief, in this preliminary research, that when performing creative tasks requiring 
different procedural efforts (beyond merely linguistic transfer processes), in which their habitual 
behaviors were challenged, students’ perception of difficulty was increased. 

Market-oriented training goals
Regarding their preparation for simulated tasks, almost 67% of the sample claimed they had not 
received any previous training in working on professional simulation projects. Despite that, stu-
dents felt prepared to embark on transcreation projects, relying on their linguistic skills (97% 
agreed or fully agreed on this), their communication skills (92.1% of the sample fully agreed or 
agreed), and the production of reference materials designed and facilitated by TeCreaTe trainers 
(90% in agreement or full agreement). A lesser number of students considered their cultural awa-
reness as enough to tackle transcreation projects (77.7%), followed by their knowledge of pro-
fessional translation (66.7%) or their previous professional experience (27%). Their professional 
experience was actually very limited, as one may expect from undergraduate students. However, 
they reported some professional work experience in technical translation (for 19% of participants, 
producing a maximum of 9 translation projects), commercial translation (around 13% produ-
cing between 2-5 professional projects), and audiovisual or literary translation (both with 11% of 
sample subjects having carried out between 2-5 remunerated projects). Students agreed or fully 
agreed that the most valuable elements of the TeCreaTe project for their future professional de-
velopment were:
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Agreement
Total agreement

Participation of experts as assessors in the project, 
during Stage 2

93.6% 

Multimodal project work, including advertising and 
marketing materials in different formats: text and 
images 

93.6% 

Real simulation task 93.6% 
Project including, but not limited to, translation tasks 90.5% 
Incorporation of specific training in transcreation 
(seminar by expert transcreators and marketers)

90.5% 

Pioneering experience 90.5% 
Innovative teaching experience 88.9% 
Participation of transcreation experts 88.9% 
Participation of advertising and copywriting experts 87.3% 
Revision of real translated materials 79.4% 
Oral presentations 79.4% 
Inclusion of materials from the fashion industry 74.6% 
Teamwork 68.2% 

Table 1. The most valuable elements of the TeCreaTe project for participants’ future professional develop-
ment

Open-ended responses collected addressed the value of real simulation tasks where students were 
required to go through the whole transcreation process. This encompassed interpreting the initial 
brief, client negotiation and teamwork for project implementation, and concluded with the final 
invoicing of the project. In fact, they welcomed the inclusion of simulation projects in their trai-
ning. 

As immediate gains from their participation in the TeCreaTe project, surveyed subjects claimed 
that they were more aware of the complexity of translation processes and the work they may be 
able to develop in non-translation specific jobs (98.4% showed their agreement or total agreement 
with this assertion). They also boasted greater awareness of their own translation profiles, being 
more conscious about their own professional strengths and weaknesses in their work as translators 
(90.5% agreed or totally agreed). They also claimed to be more aware of the particular features 
of transcreation as compared to other translation-related services (98.8% agreed or totally agreed) 
and they felt, in general, better prepared to tackle professional projects in translation (92.1% in 
agreement or total agreement). In contrast, only 87.3% of survey subjects felt ready to work as 
professional transcreators immediately, maybe since this was the first experience in transcreation 
for most participants. 

They were satisfied they had become more aware of the value of teamwork (90.5% expressed 
agreement or total agreement) and the role of documentation in the translation process (93.6% 
agreed or totally agreed with gains in this area). Participating students also considered their crea-
tivity to have been developed thanks to their participation in the project (with 88.9% expressing 
agreement or total agreement), but around 25% of the sample subjects demanded some additional 
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training in the technical and procedural elements surrounding the provision of transcreation ser-
vices, such as quoting or invoicing. Here, they required some extra effort on the part of trainers in 
providing clearer instructions in the briefs (around 16% considered them to be deficient). A few 
of them also demanded further reference materials, which were considered insufficient by 5% of 
the sample. In their final comments, students recognized and understood that the extension of the 
project (less than 2000 words) did not seem to correlate to its degree of difficulty, due to the varie-
ty and complexity of tasks developed and their variety, and the creativity efforts required, beyond 
mere language transfer. Finally, participants welcomed the introduction of the TeCreaTe project 
for the training of transcreators and translators, in general. 

Areas for future employability
Despite their previous limited knowledge on transcreation, after participating in the TeCreaTe 
project, students recognized their willingness to pursue careers, not only in transcreation and lo-
calization (around 75% of the sample), but also in marketing translation (73%) and audiovisual 
translation (63.5%). In a preliminary consultation in class, students considered localization and 
audiovisual translation as the focal point of their future employment interests. All in all, students 
reported their willingness to continue their training in transcreation, with 75% of survey subjects 
who agreed or totally agreed on pursuing further training in this area, and 90% would recommend 
or totally recommend the TeCreaTe project to future students. 

The following comments, given as responses to the open-ended questions, help us appreciate 
students’ satisfaction with their training experience, and the fact that they valued the opportunity 
to open themselves up to some other areas of future professional development, beyond translati-
on-specific domains5.
 “It has been a memorable Project and (…) very stimulating. Never before has any course challenged 

our skills and creativity in such a way. I enjoyed it so much, I have just started a training course on 
transcreation and copywriting on a voluntary basis and am doing it in parallel with my final year sub-
jects. I hope to learn a lot more and I aim to pursue a career in this field as a professional. In the me-
antime, I firmly believe that the TeCreaTe project has been a great way to introduce me to the field”. 

Another student also commented: 
 “It (The TeCreaTe project) has been the most inspiring initiative I have experienced during my under-

graduate career. This includes every aspect: creativity, involvement of team members and complexity. 
I wholeheartedly thank the teachers for introducing us to transcreation. I now consider this as an al-
ternative for my professional development.”

These comments raise many interesting issues to be considered in terms of enhancing graduates’ 
employability and promoting professional-oriented approaches in translators’ training that will be 
discussed in the conclusions that follow.

4.2. Data gathered from graduates and external expert assessors: some insights 
from inside the profession

Stage 3 of the TeCreaTe project is currently underway and additional research objectives have 
been incorporated in order to delve deeper into students’ and graduates’ employability and entre-
preneurship in the field of transcreation and professional translation. Some initial conclusions can 
be drawn from the experience and evaluation of participating experts (in Stage 2). Their feedback 
is essential in order to achieve our goal of providing meaningful training opportunities, tailored 
to market needs. Expert participants welcomed the TeCreaTe initiative, and they were committed 
and willing to collaborate and encouraged further work on the part of trainers in terms of gradu-
ates’ employability. The following comment provides an example of experts’ positive feedback:

Testimony 1. Expert assessor 
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 “(…) I have just completed the assessment module for the Topshop commercial campaign for Spain. 
(…) I am very pleased to have had the opportunity to participate, I found it very interesting, well de-
signed and… I wish I’d had the chance to learn things like this at university! I think you are doing an 
excellent job in preparing future “transcreators”. (…)

Finally, a line of communication with former participants was established via the Facebook© 
alumni group. Thanks to this, we are collecting feedback from graduates on the impact the TeCre-
aTe training has had on their professional careers. We acknowledge that we are not gathering data 
in a systematic and scientific way so far, but the fact that graduates in the labor market decide to 
contact trainers, on a voluntary basis, to tell us how much they value their TeCreaTe training is 
encouraging for both trainers and researchers in translators’ training. We provide two of these te-
stimonies from graduates. It is worth noting that testimony 2 comes from a graduate who has mi-
grated to the field of international technical communication within the marketing and advertising 
business (as in Risku 2004), and testimony 3 is from a graduate working in the field of creative 
marketing translation projects. 

Testimony 2. Graduate (1) 
 “Hi (Name of trainer)!

 It´s been a while (…) 

 The first thing I would like to say is thank you for guiding me with my career. I had no idea what to 
do, until I got to the final year of my studies and discovered the wonderful world of copywriting! I am 
now living in Madrid as content producer working for a start-up company, and here I am, working in 
copywriting and as a UX writer in different languages. So, I can finally say – I’ve achieved my goal!

 It’s crazy to see how positive and attractive language can lead to such significant sales increases! And 
all of this is thanks to you! (…)”

Testimony 3. Graduate (2)
 “Good afternoon, (Name of trainers).

 I am (Name of respondent), and I am very happy to email you to tell you how I am doing… In less than 
a month, I will be moving to Madrid to do an internship in subtitling for a well-known company. (…). I 
am very excited about this new experience, as I guess it will help me broaden my horizons and become 
fully integrated in the labor market. Moreover, I am delighted to tell you that I am currently working 
in the translation of sales materials for selling carpets, and I am constantly referring back to the work 
we produced in the transcreation project. I really enjoyed it as a student, and now I am delighted to 
have the opportunity to work on a project of this kind. (…)”.

Of course, time framework limitations cannot be overlooked. These testimonies were collected 
less than a year after graduation, but even then, they demonstrate the easy access these two sub-
jects have had to the labor market, both inside the translation profession or in some other related 
area. Again, it is unquestionable that defining and being able to measure the real impact of training 
initiatives in graduates’ careers and employability requires a more in-depth and proper scientific 
study. This, however, was not the aim of this exploratory study. Nevertheless, the experience and 
positive assessment from students, graduates and expert collaborators seem to reinforce the ele-
ments of added value that were set as primordial goals of the TeCreaTe initiative.

5. Preliminary conclusions in terms of students’ professional-oriented training 
and graduates’ employability

The efforts to provide a definition of transcreation reveal distinctive features and particular pro-
cesses that qualify the service as an added value translation service within the LSP business. 
When incorporating transcreation training in translation training programs, as is the aim of the Te-
CreaTe project, it is assumed that some extra value is also added to students’ training experiences. 
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On the one hand, the TeCreaTe project reproduced some standard teaching and training prac-
tices that have proved beneficial in terms of professional-oriented guidance and preparation. Pro-
ject simulation, the involvement of practitioners and trainers, plus a student-centered approach 
where execution and reflection are fostered (Kussmaul 1995; Kiraly 2000/2005; González-Da-
vies/Scott-Tennent 2005; Kelly 2005; Tymoczko, 2007; Way 2008; Calvo 2015, among others) 
were all welcomed by trainees and considered essential by expert assessors for meeting real mar-
ket demands. It cannot be overlooked that sample subjects gained some real work experience, 
even before graduation. By providing professional services while receiving training, this prepa-
ration becomes essential. 

In addition, research on skills acquisition reveals that subjects need to experience competence 
for competence to emerge (Kiraly 2013). Moreover, it seems evident that subjects encounter some 
problems in identifying their own competences and skills (Leggot/Stappleford 2004a/b; Aneca 
2006; Calvo/Morón 2006; Way 2008). Hence, experience and self-reflection opportunities are es-
sential, and they seem to add value to the overall training and learning experience of students, as 
TeCreaTe participants’ feedback illustrates.

The inclusion of the creative element is crucial in translation training in general, and in tran-
screation in particular, where content is creative by nature (Pedersen 2014: 60). This is the case of 
advertising slogans, or even hashtags used today in social media in order to market and promote 
sales of a given product or service. Research on creativity has shown that creative skills are also 
fostered by experience (Ericsson 1998; Reilly 2008; Boysen 2015), linked to emotional intelli-
gence, but also to decision-making and problem-solving skills (See the review presented by Rojo/
Meseguer 2018). In fact, encouraging creativity requires in-depth field knowledge and expertise, 
and the mastering of a given domain (Ericsson 1998; Reilly 2008; Rojo/Meseguer 2018). Truly, 
one cannot assume students’ mastery of the field, but this can be facilitated by providing simula-
ted tasks, with expert collaboration and feedback, providing a “secure” experimental environment 
as a laboratory for (future) skills development. 

Despite the fact that transcreation skills were not an aim of the present study itself, researchers 
were analyzing the way to provide trainees with better academic tools to fulfil current professio-
nal profiles, such as that of the transcreator (Van Der Meer 2016). Some preliminary conclusions 
can be drawn so far from our exploratory study. As expert translators’ trainers and researchers in 
TS, a set of marketable skills were detected and addressed to reflect the specific added value of 
transcreation. Transcreation added value seems to be defined by the need to execute tasks with 
greater creativity, which would require some strategic translation components for the detection of 
translation and transcreation problems, together with subsequent problem solving. Then, culture-
bound awareness factors (which would be worth analyzing due to the limited cultural immersion 
experienced by our survey subjects), and a whole set of technical and professional transferable 
skills (teamwork, decision-making, etc.) appear to be necessary to tackle a process that seems dif-
ferent to the simple translation process (Mangell et al. 2019). These elements are also highlighted 
as explanations for the added value assigned to transcreation. Transcreation skill components, ho-
wever, do not seem to differ that much to the ones set in the most-recognized translation skills 
(Kelly 2005; PACTE 2014; EMT 2017) from the preliminary and observational study developed. 
However, the transcreation process may differ significantly, and the varying effort required for 
each of these components for good quality execution in transcreation would require in-depth fu-
ture study. While experiencing transcreation tasks, students were able to experience specific trans-
lation skills tailored to the practice of transcreation. Here, brief analysis, the effects of direction-
ality in some transcreation project stages (i.e. in back-translation), revision processes, the justifi-
cation of transcreation decisions and quality assessment, are all examples of the major elements 
to be considered, as compared to traditional translation-specific processes. This closer look at the 
actual practice of transcreation also enables a more in-depth approach to translator training, from 
our point of view.
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From our preliminary findings, it was observed that processes requiring work beyond linguistic 
transfer led to an increase in students’ perception of difficulty. This was the case with tasks entai-
ling the design and justification of commercial marketing material compared to the commercial 
brief provided. It seems that the extreme instrumental translation approach (Nord 1991) required 
in transcreation also demands greater creative efforts, not only related to production of the end-
product, but in terms of process implementation. Therefore, some students were demanding cle-
arer instructions in the briefs to support their decisions, as they were not used to understanding 
strict commercial briefs, rather translation briefs. Further study in this area would be also wel-
come in order to better conceptualize both the transcreation service and its implementation (Calvo 
2018), especially in terms of quality assessment, an element to be closely looked at. 

The inside boundaries (Koskinen/Dam 2016) of the profession are addressed by making stu-
dents experience, value and reflect on the specific skills and processes required in transcreation as 
part of the translation profession. Moreover, the interdisciplinary nature of transcreation has gi-
ven rise to interesting elements to reflect on regarding employability issues, not only from the per-
spective of the translator as an insider (from inside the translation profession), but also from the 
point of view of the translator as an outsider. From this perspective, translation is observed from 
the viewpoint of neighboring areas, addressing some key procedures of other disciplines (marke-
ting, technical communication, and so on). This involves adopting new interdisciplinary profiles 
and favoring employability opportunities outside the translation field. Here, translators’ valuable 
professional skills (Risku 2004; Kuznik 2016; Morón/Medina 2016; among others) and the trans-
ferability of translation skills (Calvo 2010) are considered valuable employability assets, as the 
market seems to be requiring linguistically-able professionals to operate in international and in-
tercultural markets (European Commission 2005). Risku (2004) explored the migration of trans-
lators to the field of technical communication and produced an interesting study on the shared 
skills background of these professionals. The opportunity to reflect on translation skills transfera-
bility (Calvo 2010) and the role of translation transferable skills (Kearns 2008) presents a positive 
element and added value when included in training (Morón/Medina 2016). This seems especially 
interesting when (Spanish) translation students do not necessarily access translation studies with 
the motivation (nor even with the willingness) to become professional translators (See the works 
of Calvo 2010 and Morón 2010, providing in-depth study of translation students). On the contra-
ry, they see translation simply as a way of accessing careers where language, cultural interactions 
and international professional mobility play an important role (Morón/Medina 2016; Morón in 
press). 

Our approach is open in nature, willing to reflect research on the disciplinary and professio-
nal boundaries of translation, and the fact that professional translation careers seem to develop 
beyond pre-determined professional or disciplinary boundaries (See Risku 2004; Morón/Medi-
na 2016; Koskinen/Dam 2016; Kuzniz 2016; Morón 2010/in press). As a result, reflection on the 
boundaries around translation as a profession and the boundaryless6 nature of translation careers 
favors the development of creative careers. Rojo/Meseguer (2018) state: “as the number of qua-
lified translators’ increases, so does the need to develop creative strategies to achieve excellence 
and stay ahead of competitors” (2018: 79). 

Finally, one of the last elements of added value presented here is teaching creativity. Trainers 
have tried to make the most of resources available and expert collaboration to produce innovative 
teaching experiences for trainees, who (as our results demonstrate) are very satisfied with the op-
portunity to face innovative, creative and original training challenges. In order to respond to mar-
ket changes, trainers need to respond creatively and innovatively, especially in academic contexts 
in which mechanisms cannot be easily modified and market changes require some time to be ac-
commodated (Koskinen/Dam 2016: 263; Morón/Lobato 2019).

6  Boundaryless careers is a concept developed by Arthur/Rousseau (1996) in the field of social sciences trying to 
understand work and employment dynamics, where today’s workers’ careers tend to be mobile and depend basically on 
personal decisions adopted by them.
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